Institutional Factors Supporting the Enrollment and Persistence of African-American Males in Virginia Community Colleges by Roberts, Alfred A.
Old Dominion University 
ODU Digital Commons 
Educational Foundations & Leadership Theses 
& Dissertations Educational Foundations & Leadership 
Spring 2009 
Institutional Factors Supporting the Enrollment and Persistence of 
African-American Males in Virginia Community Colleges 
Alfred A. Roberts 
Old Dominion University 
Follow this and additional works at: https://digitalcommons.odu.edu/efl_etds 
 Part of the Adult and Continuing Education Commons, African American Studies Commons, and the 
Higher Education Commons 
Recommended Citation 
Roberts, Alfred A.. "Institutional Factors Supporting the Enrollment and Persistence of African-American 
Males in Virginia Community Colleges" (2009). Doctor of Philosophy (PhD), Dissertation, Educational 
Foundations & Leadership, Old Dominion University, DOI: 10.25777/q9q0-bb33 
https://digitalcommons.odu.edu/efl_etds/166 
This Dissertation is brought to you for free and open access by the Educational Foundations & Leadership at ODU 
Digital Commons. It has been accepted for inclusion in Educational Foundations & Leadership Theses & 
Dissertations by an authorized administrator of ODU Digital Commons. For more information, please contact 
digitalcommons@odu.edu. 
INSTITUTIONAL FACTORS SUPPORTING 
THE ENROLLMENT AND PERSISTENCE OF AFRICAN-AMERICAN MALES 
IN VIRGINIA COMMUNITY COLLEGES 
by 
Alfred A. Roberts 
B.A. June 1973, Michigan State University 
M.Ed. May 1976, Virginia State University 
A Dissertation Submitted to the Faculty of 
Old Dominion University in Partial Fulfillment of the 
Requirement for the Degree of 
DOCTOR OF PHILOSOPHY 
COMMUNITY COLLEGE LEADERSHIP 
OLD DOMINION UNIVERSITY 
May 2 009 
Copyright, 2009, by Alfred A. Roberts, 
All Rights Reserved. 
ABSTRACT 
INSTITUTIONAL FACTORS SUPPORTING 
THE ENROLLMENT AND PERSISTENCE OF AFRICAN-AMERICAN MALES 
IN VIRGINIA COMMUNITY COLLEGES 
Alfred A. Roberts 
Old Dominion University, 2009 
Director: Steven P. Myran 
The participation and persistence rates of African-
American males in American institutions of higher education 
consistently trail those of other ethnic and gender 
subgroups. These national enrollment, graduation, and 
transfer statistics are reflected in the member 
institutions of the Virginia Community College System 
(VCCS). The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
enrollment and persistence of African-American males. 
The study utilized existing VCCS college enrollment 
and persistence data along with data reported through a 
survey of academic and student development administrators 
to examine relationships between identified variables and 
African-American male enrollment and persistence. 
Administrator responses to open-ended survey questions 
along with an institutional case study of one VCCS college 
found to be among the leaders in black male enrollment and 
persistence were examined to explain and add context to the 
quantitative results. 
The findings of the study confirmed differences in 
proportional enrollment and persistence of African-American 
males among Virginia community colleges, and found that a 
range of institutional characteristics and practices may 
influence the enrollment of African-American males. These 
characteristics and practices are clustered into the broad 
categories of strategic effort, student development, and 
campus climate. Findings related to African-American male 
persistent were less conclusive, but did suggest that 
curricula and a campus environment inclusive of the 
academic contributions of Africans and African-Americans 
can contribute to the success of black male students. 
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CHAPTER I: INTRODUCTION 
Introduction 
This study was initiated in response to the low 
participation and limited success of African-American male 
students in American institutions of higher education. 
According to Gumport and Zemsky (2003), "For the past 
thirty years, the staple of higher education policy in the 
United States has been the agenda of access - the objective 
being to make it possible for every American ... to enjoy 
the benefits of a college education." One segment of the 
American population, however, appears far less likely to 
reap the benefits from this promise. In nearly all academic 
categories, the growth rate of Africa-American men in 
higher education over the past 2 0 years is extraordinarily 
slow when compared with other groups (Hefner, 2004) . 
Equally alarming is the actual number of African-American 
men earning college degrees over the past 20 years. The 
rate of attrition among African-American male college 
students is reported as disproportionately high, while the 
rate of degree completion is disproportionately low (Leach, 
2001). 
Background 
While the actual number of African-American men 
enrolled in American colleges and universities over the 
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past two decades has increased, both the rate of growth and 
the percentage of total enrollment have been described as 
"disturbingly low and small enough to be perceived as 
fragile" (Cuyjet, 1997, p.l). The growth rate of African-
American males in higher education over the past 20 years 
has been characterized as so slow that other subgroups are 
becoming proportionately far more educated. African-
American women in particular are enrolling in college at 
nearly double the rate of their male counterparts. This 
level of disparity does not exist among any other minority 
group (Hefner, 2004; Cuyjet, 2006). 
In 2002, of the 16,611,700 students enrolled in 
American colleges and universities, 43.4 percent were men 
and 56.6 percent were women (Chronicle of Higher Education 
Almanac, 2005). According to the Chronicle report, the 
ratio of white students in 2002 was 44 percent men and 56 
percent women; the ratio of Asian students was 46.9 percent 
men and 53.1 percent women; the ratio of Hispanic students 
was 42.1 percent men and 57.9 percent women; the ratio of 
American Indian students was 39.6 percent men and 60.4 
percent women; and the ratio of Black students was 35.8 
percent men and 64.2 percent women. These figures serve to 
validate the earlier assertion that African-American men 
not only attend college at rates lower than males in other 
ethnic/racial groups, but they also represent the most 
skewed male/female ratio of any ethnic/racial group. 
According to Cuyjet (2006), there is no reason to believe 
that this trend has changed in recent years. Data from the 
U.S. Census Bureau (2005) indicate no substantial change in 
the male/female enrollment patterns of white, Asian, 
Hispanic, and African-American college students in the 
years since the Chronicle report (See Table 1.1). 
Table 1.1 
College Enrollment by Gender and Ethnicity: October 2005 
(Numbers in thousands) 
Race/Ethnicity Total Male % Male Female % Female 
White non-Hispanic 11,715 5,144 43.7 6,601 56.3 
Asian 1,184 605 51.1 579 48.9 
Hispanic 1,942 804 42.5 1,137 58.5 
Black non-Hispanic 2,298 864 37.6 1,434 62.4 
Source. U.S. Census Bureau, 2005 
Likewise, degree attainment for African-American men 
at all levels - associate, bachelor's, master's, doctoral, 
and professional - represent a lower proportion of their 
ethnic population when compared to African-American females 
than do Asians, Latinos, or Native Americans (Cuyjet, 
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1997). In the California community college system, African-
American men have been identified as the lowest performing 
subgroup relative to persistence rates and degrees earned 
(Bush & Bush, 2004). 
Statement of the Problem 
Community College Enrollment and Persistence 
American community colleges have long been identified 
as the point of entry to higher education for many 
underserved American citizens, especially minority 
students. Community colleges often serve as the sole 
opportunity for access to higher education for many 
African-American males (Pope, 2006) . There is growing 
criticism, however, of community colleges' failure to 
retain and graduate African-American male students 
(Hrabowski, Maton, & Greif, 1998; Cross & Slater, 2000) . 
According to Pope, critics have directly focused on the 
inability of community colleges to reconcile their open 
admissions policies with academic standards. In response to 
this criticism, some community college practitioners have 
recommended establishment of admissions requirements for 
the first time. Most practitioners, however, feel that 
community colleges have an obligation to maintain an open 
door because they are the primary institutions providing 
educational opportunity for underprepared and 
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nontraditional students. This position reinforces the need 
for community colleges to establish policies and 
interventions that provide appropriate support to meet 
student needs and overcome institutional barriers to 
enrollment and persistence. 
In the years between 1993 to 2003, African-American 
male enrollment in community colleges increased from 
203,000 to 224,000. While this equates to an enrollment 
increase of 10.3 percent, it is far short of the 14.1 
percent increase in overall community college enrollment 
over the same period and pales in comparison to the 4 5.9 
percent increase in African-American female enrollment (see 
Table 1.2). 
Similarly, graduation rates for African-American males 
attending community colleges have increased over the past 
two decades; but the increase is far below that of African-
American females and other minority males (see Table 1.3). 
While the annual number of African-American male community 
college graduates increased by 83 percent between the 1984-
85 and 2003-2004 academic years, the annual number of 
African-American female graduates increased by 155.6 
percent; and the increase in the number of annual graduates 
among other minority males ranged from 128.7 percent for 
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Table 1.2 
Comparisons of Community College Enrollment for African-
American Males, Females, and All Students 
Cohort 1993 2003 % Change from 
1993 to 2003 
African- 203,000 224,000 10.3 
American Males 
African- 327,000 477,000 45.9 
American 
Females 
Overall 4,196,000 4,787,000 14.1 
Enrollment 
Source. U.S. Census Bureau, 1994; U.S. Census Bureau, 2003 
American Indian/Native Alaskan males to 225.1 percent for 
Hispanic males during the same period (NCES, 2006) . 
Data available from the Integrated Postsecondary 
Education Data System (IPEDS): Peer Analysis System 
indicate similar disparities for African-American male 
enrollment and persistence in the Virginia Community 
College System (VCCS)(NCES, n.d.). 
The VCCS, composed of 23 colleges on 40 campuses, is 
the largest institution of higher education in the 
Commonwealth of Virginia, with an enrollment of more than 
150,000 students in the fall semester of 2004 (NCES, n.d.). 
Table 1.3 
Associate Degrees Completed by Ethnicity and Gender 
Ethnicity/ 1984- 1989- 1994- 1999- 2003- Change 
Gender 1985 1990 1995 2000 2004 1984-85 to 
2003-04 
Africa-American 
Male 14,184 12,502 16,727 20,967 25,961 83.0% 
Female 21,607 21,824 30,340 39,254 55,222 155.6% 
Hispanic 
Male 8,561 9,370 15,670 20,946 27,828 225.1% 
Female 10,846 12,134 20,292 30,627 44,442 309.8% 
Asian/Pacific 
Islander 
Male 5,492 6,170 9,252 12,010 13,907 153.4% 
Female 4,422 6,896 11,425 15,772 19,242 335.1% 
American Indian/ 
Alaska Native 
Male 1,198 1,364 2,098 2,225 2,740 128.7% 
Female 1,755 2,066 3,384 4,272 5,379 206.5% 
Source. NCES, 2006 
A complete listing of VCCS member colleges is provided in 
Appendix A. Established in 1966 during an era of 
democratization of higher education in Virginia, a primary-
goal of the VCCS has always been to ensure that educational 
opportunities are available to all Virginians (VCCS, n.d.). 
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With this noble ambition, the VCCS is the Virginia 
institution of higher education most likely to address the 
unique needs of under-served populations, including 
African-American males. Of the 152,317 students enrolled in 
VCCS colleges during fall semester 2004, 29,233 were 
African-American, 7,925 were Asian or Pacific Islander, 
6,517 were Hispanic, and 1,140 were reported as American 
Indian or Alaskan Native. Of the African-Americans enrolled 
in VCCS colleges, however, only 32 percent were males. 
This stands in stark contrast to other racial and ethnic 
groups, including whites, in which males accounted for 42 
to 47 percent of enrollment (NCES, n.d.). Table 1.4 
presents SVCC enrollment by gender and racial status for 
2002, 2003, and 2004 fall semesters. 
African-American males in VCCS colleges also lag 
behind other ethnic/gender groups relative to program 
completion and transfer. Of the VCCS full-time, first-time 
degree or certificate seeking students enrolled during the 
fall semester of 2001, only American Indian male students 
graduated at a lower rate than African-American males. The 
limited persistence of African-American men attending VCCS 
schools toward program completion is evident in the 1999 
and 2000 cohorts, as well. Their completion rates in these 




















































































































































































































































































































































































































































































































































































Likewise, African-American men are among the lowest 
ethnic/gender groups in the VCCS relative to transfer to 4-
year institutions. Data from the 1999, 2000, and 2001 
cohorts of first-time, full-time degree or certificate 
seeking students show that African-American males are 
consistently among the lowest ethnic/gender groups relative 
to transfer. Tables 1.5 and 1.6, respectively, present VCCS 
graduation rates within 150% of anticipated program 
completion and transfer rates by gender and ethnic group 
for fall 1999, 2000, and 2001 full-time, first-time, 
degree-seeking students. 
In 2003, the VCCS developed and adopted a body of 
strategic goals under the banner of Dateline 2009. These 
goals were implemented to "propel Virginia community 
colleges forward, creating more opportunities for 
Virginians and creating the economic vitality and skilled 
workforce Virginia needs (VCCS, 2008)." Three of the 
Dateline 2009 goals target Virginia community college 
enrollment and persistence and are directly impacted by the 
previously documented low enrollment and persistence rates 
of African-American male students. These goals include: 
1. Serve at least 16,000 new students. 
11 
2. Rank in the top ten percent of the nation's 
community college systems in rates of student 
graduation, retention, and job placement. 
3. Triple the number of graduates who successfully 
transfer to four-year institutions. 
Table 1.5 






























































All 12? 15% 11% 15* 13% 14 s 
Note. Graduation rates for degree and certificate seeking 
adjusted cohorts within 150% of normal program time. 
Source. National Center for Educational Statistics, n.d. 
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Table 1.6 






























































All 12! 1H 12% 10? 12s 10? 
Note. Transfer rates for degree and certificate seeking 
adjusted cohorts into 4-year institutions within 150% of 
normal program time. 
Source. National Center for Educational Statistics, n.d. 
Social and Economic Implications 
The low enrollment and persistence rates of African-
American males in Virginia community colleges is 
particularly distressing given the relationship between 
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educational attainment and many of the social and economic 
problems associated with Black males. Cuyjet (2006) 
suggests that the disproportion of any one subgroup of the 
American population in any particular demographic component 
has sweeping effects on the society as a whole. To 
illustrate, Cuyjet points to how the disproportion of 
African-American families concentrated in the bottom 
economic quartile sheds racial overtones across almost all 
federal and state political, economic, and social policies. 
Cabrera, Nora, Terenzini, Pascarella, and Hagedorn 
(1999) suggest that participation in higher education may 
serve to counter many of these social and economic 
troubles. They contend that: 
Benefits associated with a college degree are 
multiple. From a societal standpoint, a college 
graduate is far less likely to commit a crime and 
approximately 3 0% less likely to be unemployed 
compared to a student who has simply earned a high 
school diploma. . . . Moreover, earning a college 
degree is known to produce greater gains in 
occupational prestige and economic returns as compared 
to simply attaining a high school diploma, (p. 1) 
The over-representation of African-American males 
involved in the criminal justice system has been well 
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documented (Kunjufu, 2001; Mauer, 1999). Mauer reports 
that, while African-Americans constitute about 13 percent 
of the general U.S. population, forty-nine percent of 
prison inmates nationally are African-American. 
Additionally, he indicates that nearly one in three 
African-American males between the ages of 20 and 29 is 
either in prison or jail, or on probation or parole. 
According to Kunjufu, over the past decade, for every one 
African-American male enrolled in college, six are added to 
the prison and jail population. 
At the same time, Harlow's (2003) examination of state 
prisoners' education levels shows that twice as many males 
in the general population have high school diplomas than 
their inmate counterparts and four times as many have 
attended some college or other postsecondary training. 
Additionally, of African-American males who graduated from 
high school and went on to attend college, only five 
percent were incarcerated in 2000 (Raphael, 2004). 
In 2003, 24.4% of African-Americans were reported 
below the official poverty threshold, a rate higher than 
any other racial group (U.S. Census Bureau, 2004) . The 
poverty rate for African-Americans was consistently highest 
regardless of family or household type, including 
15 
households headed by married couples and those headed by-
single men. 
A U.S. Census Bureau Report issued in 2002 validates 
the generally accepted correlation between educational 
attainment and income. According to the Census Bureau 
Report, between 1997 and 1999, the average full-time, year-
round worker with only a high school diploma earned 
$30,400, compared to $38,200 for the worker with an 
associate's degree and $52,200 for the worker with a 
bachelor's degree. 
The implications for African-American male 
participation in higher education are underscored when 
potential lifetime earnings are estimated for both men and 
African-Americans. Though on average, lifetime earnings are 
lower for African-Americans than for white Americans of the 
same educational level, earnings for African-Americans 
increase substantially with each level of educational 
attainment (U.S. Census Bureau, 2004). African-American 
workers with a high school diploma can expect to earn $1 
million during their work-life, increasing to $1.4 million 
with an associate's degree, and $1.7 million with a 
bachelor's degree. 
While the educational gap between men and women in the 
general population has narrowed sharply over the past 25 
16 
years, men continue to earn more at each educational level 
(U.S. Census Bureau, 2004). On average, a man with a high 
school diploma will earn about $1.4 million over his 
lifetime. This compares with $1.8 million for men 
completing an associate's degree and $2.5 million for men 
with a bachelor's degree. Women at the same educational 
levels can expect to earn considerably less. Women 
completing high school will earn an average of $1 million, 
while women with associate's and bachelor's degrees will 
earn $1.3. 
The previously documented relationship between 
educational attainment and incarceration rates and 
projected lifetime earnings support the assertion that many 
of the social ills prevalent among African-American males 
"could be alleviated and reduced with larger scale, more 
focused efforts in postsecondary education" (Hagedorn, 
Maxwell, and Hampton, 2002) . 
Purpose of Study 
The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
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enrollment and persistence of African-American males. The 
study examined the relationship of identified institutional 
characteristics and practices with the enrollment and 
persistence rates of African-American males at Virginia 
community colleges. The author chose to highlight 
institutional commitment to the needs of African-American 
male students by examining institutional characteristics 
and practices as perceived by college academic and student 
deve1opment leaders. 
Research Questions 
The proposed study was guided by the following 
research questions: 
1. Given the likely differences in the proportional 
enrollment rates of African-American male students 
among the 23 member colleges of the Virginia 
Community College System, what institutional 
characteristics and practices best predict the 
enrollment of African-American males at Virginia 
Community College System member schools? 
2. Given the likely differences in the persistence 
rates of African-American male students among the 
23 member colleges of the Virginia Community 
College System, what institutional characteristics 
and practices best predict the persistence of 
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African-American males at Virginia Community 
College System member schools? 
Overview of Methodology 
The study was conducted using a mixed methods design, 
providing a more complete analysis of the research 
questions than could have been accomplished using either 
quantitative or qualitative analysis alone. 
The quantitative phase utilized descriptive analysis 
of existing data to identify differences in African-
American male enrollment and persistence at VCCS colleges. 
Correlation analysis using both existing data and data 
reported through a survey of VCCS academic and student 
development administrators was conducted to ascertain the 
degree of linear relationship between enrollment and 
persistence of African-American males and predictor 
variables identified in the literature. Additionally, 
multiple regression analysis was used to identify those 
characteristics and practices that best predict African-
American male enrollment and persistence, and summarize the 
interrelationships between the set of predictor variables 
and African-American male enrollment and persistence. 
The qualitative phase of the study utilized constant 
comparative data analysis of participant responses to open-
ended survey questions along with an institutional case 
19 
study of one Virginia community college found to be among 
the leaders in both African-American male enrollment and 
persistence to explain and add context to the results 
obtained in the quantitative phase. 
Significance of Study 
Despite the comparatively low enrollment and 
persistence rates of African-American male students in 
community colleges, and the assumption that American 
community colleges are best positioned to implement 
policies and initiatives to address this concern, there is 
a pronounced scarcity of literature and research 
specifically targeting African-American men and their 
enrollment in community colleges. Nora (1996) reports that 
a review of existing research reveals no theoretically 
based studies focusing exclusively on African-American male 
community college students. As such, this study was needed 
to fill, in part, a void in the research through analysis 
of institutional factors that promote the enrollment and 
persistence of African-American males in community 
colleges. 
Results of this study contribute to the documentation 
of institutional characteristics and practices associated 
with high enrollment and persistence of this specific 
population within the Virginia Community College System. 
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Key study findings have prompted a number of policy 
recommendations regarding institutional characteristics and 
their relationship with African-American male enrollment 
and persistence. These findings provide valuable 
information to community college leaders and others who are 
concerned about and committed to addressing the alarmingly 
low rates of participation and persistence among African-
American male college students. 
Limitations and Delimitations 
The following limitations and delimitations are 
applicable to this study. 
1. Only data for first-time, full-time, degree or 
certificate-seeking African-American male 
students attending VCCS institutions was used in 
determining college persistence rates. 
2. All existing and new data used in the study was 
self-reported. 
3. The study did not take into account possible 
differences between campuses of multi-campus 
institutions. 
4. The study was not designed to discover or analyze 
a cause and effect relationship between 
institutional characteristics and the enrollment 
and persistence of African-American males. 
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5. The conclusions of this study are not necessarily 
generalizable to other institutions, community 
college systems, or populations. 
Definition of Terms 
For the purpose of this study, the following 
operational definitions are used. 
1. Adjusted Cohort - A specific group of students 
established for tracking purposes minus any 
allowable exclusions, including students who died 
or were totally and permanently disabled; those 
who left school to serve in the armed forces; 
those who left to serve with a foreign aid 
service of the federal government, such as the 
Peace Corps; and those who left to serve on 
official church mission (NCES, n.d.) 
2. African-American or Black - Person with origins 
in any of the black racial groups of Africa 
(NCES) 
3. American Indian/Alaskan Native - A person having 
origins in any of the original peoples of North 
and South America (including Central America) who 
maintains cultural identification through tribal 
affiliation or community attachment (NCES) 
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Asian or Pacific Islander - A person having 
origins in any of the original peoples of the Far 
East, Southeast Asia, the Indian Subcontinent, 
and Pacific Islands. This includes people from 
China, Japan, Korea, the Philippine Islands, 
American Samoa, India, and Vietnam (NCES) 
Cohort - A specific group of students established 
for tracking purposes 
Degree or Program Completion - achievement of all 
requirements to receive a degree, diploma, or 
certificate 
Enrollment - Students registered for one or more 
credit courses during a given semester or session 
Hispanic - Person of Mexican, Puerto Rican, 
Cuban, Central American, South American, or other 
Spanish culture or origin, regardless of race 
(NCES) 
Minority - Racial/ethnic description that 
includes people identified as Black, Hispanic, 
Asian or Pacific Islander, and American 
Indian/Alaskan Native 
Persistence - enrollment through program or 
degree completion, or transfer to a four-year 
institution 
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11. Transfer - moving enrollment from the community 
college into a four-year institution of higher 
education 
12. White - A person having origins in any of the 
original peoples of Europe, the Middle East, or 
North Africa (NCES) 
Organization of the Dissertation 
This study includes five chapters. Chapter I contains 
the introduction, background, statement of the problem, and 
the purpose, significance, description, and limitations of 
the proposed study. Chapter II is a review of the 
literature, including: research on the characteristics of 
African-American male students; enrollment and persistence 
theory; the role of institutional characteristics; and 
suggested enrollment and persistence interventions. Chapter 
III describes the methodology which incorporated a 
sequential explanatory mixed methods design. Data collected 
for this study is presented and examined in Chapter IV. 
Chapter V presents an overview of the study, a summary of 
data previously presented including conclusions, key 
findings, recommendations, and suggestions for further 
research. 
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CHAPTER II: REVIEW OF THE LITERATURE 
Introduction 
This review examines a variety of previous studies, 
grouped into four major categories, which provide both a 
theoretical and a practical framework for the current 
study. First, the literature describes the characteristics 
of African-American male students that both contribute to 
and detract from their participation and success in higher 
education. Second, the literature examines the impact and 
importance of community college institutional 
characteristics as factors contributing to student success. 
Third, the literature provides a theoretical foundation for 
the study of college enrollment and persistence at both 
community colleges and 4-year institutions. Finally, from 
these three bodies of research, institutional 
characteristics and practices can be identified as possibly 
contributing to the enrollment and success of African-
American male students in community colleges. 
African-American Male Students 
Cuyjet (1997) suggests that the disproportionately low 
representation of African-American men on America's college 
campuses can be attributed to a number of factors which can 
be sorted into two categories: those preventing African-
American males from enrolling in college in the first 
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place, and those leaving them underprepared when they do 
enroll and contribute to the high rate of attrition. Among 
the first group, he includes high rates of incarceration, 
disproportionate high school dropout rates, a high rate of 
homicide, and serious health problems. Among the barriers 
faced by African-American men who do make it to college, 
Cuyjet includes: poor academic preparation, generally the 
result attending poorer elementary and secondary schools; 
lowered expectations of peers and significant adults toward 
academic achievement; peer pressure to disdain academic 
accomplishment; financial hardship; and lack of appropriate 
role models. 
These observations are supported and expanded by the 
Joint Subcommittee of the Virginia General Assembly 
Studying the Status and Needs of African-American Males in 
Virginia (1998). The Subcommittee's findings indicate that 
African-American male students are often urged to pursue 
non-college preparatory programs, tracked into programs of 
study taught by the least capable teachers, and stigmatized 
by low ability group assignment. The Subcommittee further 
found that a disproportionately low number of African-
American male students are represented in advanced 
placement, honor, and accelerated courses, gifted and 
talented programs, and regional Governor's Schools which 
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provide learning experiences and opportunities to prepare 
them for college. 
In a longitudinal study of African-American male 
students attending a large, suburban community college, 
Hagedorn, Maxwell, and Hampton (2002) identified several 
background and academic factors that predict retention. 
Among those students more likely to persist were men who 
were younger, attended on a full-time basis, were certain 
of their major, and expressed a high degree of importance 
to self in completing college. Other factors found to 
support persistence were grade point average, number of 
course credit hours earned, extent of high school 
preparation, and perceptions of the need for assistance. 
Among factors negatively correlated with persistence were 
inaccurate self-assessment of skills and dropping of 
courses. 
A similar study prompted by the low level of 
persistence of African-American male students at a large, 
non-residential, urban community college examined a number 
of background, academic, and environmental variables 
previously identified as having a possible relationship to 
the persistence of college students (Mason, 1998). 
Variables considered were: background variables including 
age, enrollment status, educational goals, and high school 
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performance; academic variables including study habits, 
academic advising, absenteeism, major certainty, and course 
availability; and environmental variables including 
finances, employment, outside encouragement, family 
responsibility, and opportunity to transfer. Using a 
causal/comparative design, Mason found that variables 
related to educational goals, outside encouragement, and 
utility have a significant influence on African-American 
male student persistence. The clearer students were about 
what they wanted to achieve, coupled with greater depth of 
goal internalization, directly correlated with several 
educational variables including lower absenteeism, longer 
hours of study, and certainty of major, which lead to 
increased persistence. Persistence was also enhanced by 
greater student support from outside the college, usually 
by a mother, girlfriend, or wife; and by a student's strong 
belief that the educational program would benefit his 
future. 
Mason's (1998) study also led to the identification of 
a new factor related to African-American male persistence 
characterized as the "helplessness/hopelessness factor." 
This "helplessness/hopelessness factor" reflects the belief 
of many African-American male students that no matter what 
they do or achieve, they will not get a good job or be but 
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so successful in life. The factor was found to be 
negatively correlated with student persistence. 
Institutional Characteristics 
Despite the findings of previously discussed studies, 
others suggest that student characteristics generally, and 
African-American male student characteristics specifically, 
cannot alone predict enrollment and persistence in higher 
education (Pascarella & Terenzini, 1991; Bush, 2004; Habley 
& McClanahan, 2004; Bailey, Calcagno, Jenkins, Kienzel, & 
Leinbach, 2005). Rather, these researchers suggest that a 
variety of institutional characteristics may also 
contribute to student success, particularly for low-income 
and minority community college students. 
Much of the contemporary research regarding 
institutional characteristics and their relationship to 
student success is built upon the findings of Pascarella 
and Terenzini (1991). Their examination of the influences 
of college attendance on students found that institutional 
characteristics encouraging social integration, such as 
smaller college size, more full-time students, and 
residential campuses, positively impact student success at 
four-year colleges. Pascarella and Terenzini also reported 
that black students attending historically black colleges 
and universities (HBCUs) are more likely to persist toward 
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graduation than black students enrolling in predominantly-
white colleges. They theorized that black students enrolled 
in HBCUs experience higher levels of social integration 
than in white institutions. Pascarella and Terenzini 
further hypothesized that attendance at single-sex 
institutions similarly impacts the persistence and success 
of female students, although their research indicated that 
the extent of this effect is relatively small. Finally, 
Pascarella and Terenzini noted that other institutional 
factors such as selectivity and instructional expenditures 
also impact student persistence. 
Three more recent studies have attempted to analyze 
the relationship between institutional characteristics and 
persistence of community college students, and offer 
insight into this issue as it relates to African-American 
males. 
Using data from 386 community colleges, Habley and 
McClanahan (2004) examined the association between student 
outcome measures of retention and graduation, and certain 
institutional practices. Colleges were identified as high 
or low performing based on first-to-second year retention 
rates and three-year graduation rates. Colleges were given 
a list of 82 retention practices and asked to identify 
practices used at their respective colleges. Colleges were 
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also asked to evaluate each practice as to whether it made 
a "major," "moderate," or "no" contribution to retention. 
Practices that were reported to have more than a "moderate" 
impact on retention and had a significantly higher 
incidence of use at high-performing colleges were 
identified as successful. Among the list of successful 
practices were advising interventions for special student 
populations and programs for racial and/or ethnic minority-
students. Other successful practices included learning 
communities and mathematics, reading, writing, and foreign 
language centers. 
The Habley and McClanahan (2004) study is remarkable 
in that it uses a large sample of community colleges and 
examines a relatively large number of institutional 
practices. It fails, however, to control for any other 
institutional characteristics, such as institution size, 
location, or student diversity. Additionally, Habley and 
McClanahan examine the practices independently, making it 
difficult to determine if each practice is effective on its 
own or in combination with other factors. 
Bailey et al. (2005) examined institutional 
characteristics that affect community college student 
success, particularly for low-income and minority students, 
using both national institutional and individual student 
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data. The researchers developed a model of institutional 
graduation rate determinants using 3-year graduation rates 
published by the National Center for Education Statistics 
(NCES). They used measures of institutional characteristics 
provided by the Integrated Postsecondary Education Data 
System (IPEDS) as independent variables. Additionally, 
Bailey et al. were able to control for individual student 
characteristics by using data from the National Education 
Longitudinal Study of 1988 to analyze student probability 
of program completion or transfer, and linking 
institutional characteristics from IPEDS to the individual 
student data. 
While acknowledging that individual student 
characteristics appear to be more reliable determinants of 
retention and graduation than institutional variables, 
Bailey et al. (2005) identified several community college 
characteristics that consistently impact student outcomes. 
First, they found institution size to be negatively 
correlated with successful student outcomes, and suggest 
that higher completion rates at smaller community colleges 
may be related to the more personalized environment that 
such institutions can provide. Second, they found that a 
larger percentage of minority students at an institution is 
associated with lower graduation rates even after 
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controlling for the race of individual students. All 
students, not just minorities, tend to graduate at lower 
rates when they attend community colleges with high 
minority enrollment. Additionally, Bailey et al. found that 
higher percentages of both part-time students and part-time 
faculty correlate with lower graduation rates, and that 
rates of instructional and student service expenditures 
have positive impacts on graduation rates. Finally, Bailey 
et al. found that the state in which a college is located 
has a significant impact on graduation rates, suggesting 
that state policies and how they play out at individual 
institutions are an important factor in determining student 
outcomes. 
Edward Bush (2004) looked specifically at the effects 
of community college institutional factors on the academic 
achievement of African-American male students as part of a 
case study examining African-American male student 
experiences at a suburban, multi-campus community college 
in southern California. Using student outcome data from the 
California Community College information management system 
and results from a recent student success survey, Bush 
examined the relationship between both institutional and 
non-institutional variables on student success as measured 
by grade point average, persistence, transfer, and degree 
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attainment. Institutional variables used in the analysis 
included (1) informal and formal faculty interactions, (2) 
campus involvement, (3) campus climate, and (4) peer 
interaction. Non-institutional variables included (1) 
parents education, (2) academic preparation, (3) family 
support, and (4) study habits. 
Using a stepwise regression model, Bush's (2004) 
analysis identified faculty interaction as a strong 
predictor of African-American male grade point average, 
persistence, and transfer. Likewise, campus climate was 
found to predict the grade point average, degree 
attainment, and transfer of African-American males. Peer 
interaction was found to be a significant predictor of 
transfer; while African-American male involvement on campus 
was not found to be a predictor of any of the outcome 
measures. Overall, Bush found that the institutional 
variables examined in this study emerged as being better 
able to predict academic success of African-American male 
students than the non-institutional factors. These findings 
are contrary to previously cited research focused on 
student characteristics and serve to validate the intent of 
the current study. According to Bush, these findings "lend 
further support to the emerging research that institutional 
factors play a prominent role in the academic success of 
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African-American males (p. 104)." He further suggests that 
community colleges create and foster institutional 
environments that are supportive of the success of African-
American males if they want to impact significantly the 
academic achievement of this population. 
Enrollment Theory and Research 
For the past several decades, America's community 
colleges have provided a significant opportunity for 
African-American men to gain access to higher education. At 
the same time, there is immense concern about the low rates 
of African-American male enrollment in community colleges 
and their subsequent retention and graduation rates 
(Hrabowski, Maton, & Greif, 1998; Cross & Slater, 2000). 
Most of the literature, however, on college enrollment 
choice has focused on majority students attending 4-year 
colleges and universities. In these studies, minority 
students have not been routinely disaggregated and 
ethnicity has been treated as one of several independent 
variables (Bateman & Hossler, 1996; Kern, 2000). 
Additionally, very little research has been conducted on 
why students choose to attend 2-year colleges (Somers, 
Haines, & Keene, 2006). 
Three recent studies have, however, attempted to 
examine the phenomenon of college choice as it relates to 
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community colleges. Central to each of these studies is the 
influence of price and location on the decision to attend 
community college (Bers & Galowich, 2002; Stokes & Somers, 
2004; Somers et al., 2006). 
Bers and Galowich (2002) examined the role that 
parents play in college choice for students attending an 
affluent suburban community college. The researchers 
interviewed parents of students who had graduated from high 
school and enrolled in the community college the previous 
year and found that college cost was the primary concern 
for parents across all socioeconomic levels. Over half of 
the parents indicated that they had initiated consideration 
of community college attendance in response to their 
children's uncertainties about college and their own desire 
to maintain a high level of involvement in their children's 
postsecondary education experience. 
Stokes and Somers (2004) compared 2-year college 
students with students attending 4-year colleges using the 
Beginning Postsecondary Student Survey. They found 2-year 
college students more likely to have lower academic 
achievement, work outside the college, and be financially 
independent. Additionally, 2-year college students were 
found to be very price conscious and more responsive to 
costs than to availability of financial aid. 
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Soraers et al. (2006) conducted focus groups involving 
over 200 community college students that led to the 
development of a preliminary model of 2-year college choice 
based on ten factors categorized into three areas: 
aspirations and encouragement, institutional 
characteristics, and finances. The factors of aspiration 
and encouragement consist of both positive and negative 
supports for attending a 2-year college including 
encouragement from family, information and encouragement 
from friends, desire for education and training, and 
determination to "beat the odds." The institutional 
characteristics found to influence community college choice 
include location, access, academic programs, and support 
services. College location appeared to be equally important 
to students in both urban and rural communities. Ease of 
access encompassed open admission policies, expedited 
admission and advising, and flexible scheduling, along with 
access to financial aid. The final category, finances, 
include both the cost of the 2-year college and the 
availability of financial aid, with college cost being 
described as important by virtually every student 
participating in the study. 
Two additional studies of note have examined 
variations in college enrollment choice among students of 
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different ethnic/racial groups (Bateman & Hossler, 1996; 
Perna, 2000). Both suggest that variables related to the 
decision of African-Americans to attend college may differ 
from those of white students, and that different 
intervention strategies may be needed to influence college 
enrollment of African-Americans than those that are used 
for whites. Further, Bateman and Hossler found differences 
in the factors related to postsecondary enrollment between 
African-American males and females and suggest differential 
intervention strategies for these groups as well. 
Perna (2000) compared the college enrollment decisions 
of African-Americans, Hispanics, and whites using an 
econometric model expanded to include social and cultural 
measures. Key among her findings were several factors that 
may serve to limit African-American enrollment in 
postsecondary education. Perna suggests that while 
affirmative action programs may have served to heighten 
interest in college among African-Americans, African-
Americans have less access to information and knowledge 
about how to actually acquire a college education and 
achieve their educational goals than their white and 
Hispanic counterparts. Perna's study also found academic 
achievement to be an important predictor of college 
enrollment and illustrates the continued need to improve 
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pre-college academic achievement among African-Americans as 
a step toward postsecondary enrollment. Additionally, Perna 
found that, while grants and scholarships increase the 
likelihood of college enrollment across all three groups, 
there is a negative relationship between loans and college 
enrollment among African-Americans. She suggests that this 
relationship may be the result of inadequate knowledge 
about the availability of financial aid and/or an aversion 
to borrowing based on personal or family history. 
Using survey data from nearly 3,000 Indiana high 
school students, Bateman and Hossler (1996) examined the 
development of postsecondary education plans among African-
American and white students focusing on factors previously 
thought to positively influence such plans. The Bateman and 
Hossler study is particularly pertinent since it not only 
studied the extent to which these variables are good 
predictors of the postsecondary education plans for 
African-American and white students, but also explored the 
power of these variables as predictors of the postsecondary 
plans of males and females within each ethnic group. 
Results indicate that the variables previously found 
to impact students' decision to continue education beyond 
high school (family income, parent education levels, 
academic ability, parental encouragement, and involvement 
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in high school activities) have more predictive power for 
whites than for African-Americans and, subsequently, there 
is considerably less understanding about the development of 
educational plans among African-Americans when compared to 
white students. Additionally, Bateman and Hossler (1996) 
found differences in the factors that impact postsecondary 
plans for African-American males and females. Specifically, 
of the five variables included in the study, only parent 
expectations was found to be powerful as a predictor of 
both African-American male and female postsecondary 
educational plans. For African-American females, mother's 
educational level was also found to positively impact the 
development of postsecondary plans; while academic ability 
as measured by grade point average was the only other 
factor in the study found to be significant for African-
American male students. 
Retention Theory and Research 
Student retention is also an important issue in 
community college's today in light of their historical 
mission of access and affordability, and calls for greater 
accountability and declining state funding (Summers, 2003) . 
Community colleges are challenged, however, in how to 
define student retention. Cohen and Brawer (2003) suggest 
that students attend community colleges for many reasons 
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including the acquisition of job entry and upgrade skills, 
and fulfillment of personal interests. The National Center 
for Educational Statistics (2003), however, indicates that 
9 of 10 community college students enroll intending to 
obtain a degree or certificate, or transfer to a senior 
institution. The Southern Regional Education Board (2003) 
found that of the first-time, full-time community college 
students who intended to earn a certificate or degree, 32% 
failed to return for their second year of community college 
or transfer to another institution. 
Much of the current research on student retention is 
based on the conceptual model of retention drawn from the 
previous literature on postsecondary student attrition by 
Vincent Tinto (1975). Tinto's model suggests that college 
students enter institutions of higher education with varied 
backgrounds and attributes which impact the students' 
entering levels of goal and institutional commitment. Over 
time, individual student goals and commitments interact, 
both academically and socially, with the college 
environment, resulting in changes to student goals and 
commitments. Tinto stated that positive, integrative 
experiences contribute to higher levels of institutional 
commitment and lead to student retention. Lower levels of 
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involvement serve to weaken goals and commitment, leading 
to departure from college. 
Tinto's model, while originally based on studies 
involving traditional age students at 4-year institutions, 
has been revisited and revised to include non-traditional 
students and community colleges (Tinto, 1997). His mixed 
method study of the efforts of one community college to 
enhance student persistence through the use of learning 
communities and collaborative learning strategies found 
that these experiences bond students to the social 
communities of the college while engaging them in the 
academic life of the institution. Tinto's study suggests 
that these experiences are particularly important to the 
promotion of student involvement, interaction, and 
persistence for community college students in non-
residential settings who generally must attend to multiple 
responsibilities outside of college. 
Other research (Burnett, 1996; Napoli, 1996; Ross, 
1992), however, has been inconclusive regarding the role of 
social and academic integration relative to community 
college retention. Ross, for example, in an examination of 
the impact of academic and social integration on students 
at a 2-year residential college, found that social 
integration had a positive effect on persistence only for 
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residential students and those considered not to be 
academically at-risk. Conversely, social integration had a 
negative impact on the persistence rates of academically 
at-risk students. Academic integration was found to have a 
greater effect for commuting and at-risk students. 
Consequently, Ross recommended that these students 
concentrate on academics during the first year of college 
while delaying social involvement until they are more 
academically integrated. 
Napoli and Wortman (1998), attempting to validate 
Tinto's (1975) model in a community college setting by 
examining the relationship between a variety of traditional 
risk factors and psychosocial measures on student 
persistence, found that both social and academic 
integration were important factors in student decisions to 
remain in or withdraw from college. These findings confirm 
the generalizability of Tinto's model of college retention 
to 2-year college populations. 
In an examination of the effects of social integration 
as defined by student involvement in co-curricular 
activities on full-time freshman students at a 2-year 
California institution, Burnett (1996) found student 
retention unrelated to participation in co-curricular 
activities. Burnett did find, however, that students who 
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participate in co-curricular activities tended to exhibit 
higher academic performance and appeared to be more closely 
connected to the institution than students who did not. 
Borglum and Kubala (2000) examined the relationship 
between community college academic and social integration 
measures, along with student performance on a college 
placement test, and student withdrawal rates at a large, 
multi-campus community college. They found that students 
who felt academically integrated also felt socially 
integrated and suggested one reason for this finding could 
be that most community college students who commute, attend 
part-time, work, and have families, "have little or no 
desire to take part in extra-curricular activities and feel 
they are getting all of the social integration they need" 
in the classroom (p. 574-575) . Additionally, Borglum and 
Kubala found no correlation between academic and social 
integration and student withdrawal rates, although they 
admit this finding could be due to the fact that second-
semester students who may have already been through a 
"weeding out process" were used in this study (p. 575). 
What they did find was that background skills and abilities 
of entering community college students had a significant 
relationship with withdrawal. They suggested that weak 
academic backgrounds and other academic variables may be 
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too much for efforts aimed at enhancing social and academic 
integration to overcome. 
This suggestion is supported by Summers' (2000) 
comprehensive investigation of theoretical models and 
previous research intended to explain and predict community 
college student attrition. Summers found significant 
differences between the background and academic 
characteristics of students who persisted compared to 
students who dropped out. According to Summers, white 
students who were not eligible for financial aid and were 
enrolled in transfer majors were most likely to persist. 
The only characteristic not found by Summers to have any 
statistically significant difference for attrition was 
student gender. Additionally, remarkable relationships were 
found between student enrollment patterns and persistence. 
For example, Summers reported that the earlier a student 
registered, the fewer changes a student made to his or her 
schedule, and the fewer courses dropped during the semester 
all related positively to retention. Summers also reported 
that both higher fall semester grade point average and 
higher numbers of credits earned during fall semester 
increase the odds of subsequent spring semester enrollment. 
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Recruitment and Retention Policies and Practices 
The study of African-American male student 
characteristics, along with theory and research related to 
community college student enrollment, retention, and 
persistence, have led to an abundance of institutional 
practice and policy recommendations that may enhance both 
the enrollment and retention of African-American male 
community college students. 
Bourdon and Carducci's (2002) examination of research 
on community college issues including student achievement 
and persistence, and related intervention strategies, has 
resulted in the delineation of 27 findings divided into 
nine topics. These topics include: administration and 
governance, faculty, student achievement and persistence, 
curriculum and instruction, enrollment management, 
school/business relationships and partnerships, student 
service and intervention programs, vocational education, 
and community college life. Some of the findings of 
particular interest to this study indicate that: (1) 
community college student success is inextricably linked to 
great teaching; (2) students who receive peer mentoring get 
higher grades and re-enroll and graduate at higher rates; 
(3) increasing the applicability of curriculum to real life 
increases community college student retention; (4) 
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instruction in basic skills is most effective when faculty 
are well trained and multiple instructional strategies are 
used; (5) articulation between high schools and community 
colleges better prepares students to attend college, 
increases retention rates, and eases the transition from 
high school to college,- (6) quality academic advising 
increases retention, graduation, and transfer rates, 
especially for at risk students; (7) community college 
students involved in learning communities earn higher 
grades and persist at higher rates; and (8) minority 
student persistence rates improve when intervention 
programs are implemented. 
Many of these findings are supported by the University 
System of Georgia's African-American Male Initiative (2003) 
which examined factors contributing to low enrollment and 
persistence rates of African-American men from an 
institutional perspective, preferring not to dwell on those 
factors over which higher education institutions have 
little control. Its findings concluded that very few 
college programs exist specifically to recruit, enroll, and 
retain African-American male students. Key institutional 
barriers identified by the Georgia Initiative include: (1) 
lack of available and inadequate orientation, mentoring and 
tutoring programs; (2) inadequate and inappropriate 
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academic advising and career counseling; (3) lack of 
relevance, focus, and connectedness of institutional 
retention efforts; (4) inadequate role of faculty in 
retention efforts; (5) lack of an adequate structure for 
peer support; (6) lack of institutional commitment to 
address needs of African-American male students; and (7) 
lack of institutional priority on retention of African-
American males. 
Numerous researchers, some already included in this 
review, have suggested specific institutional policies and 
interventions that support the findings of Bourdon and 
Carducci (2002) and fill the voids identified by the 
University System of Georgia (2003). Other researchers not 
previously cited include: Beatty-Guenter (1994) whose 
synthesis of literature about retention programs in 
community colleges led to a typology of retention 
strategies; Perez (1998) who expanded the efforts of 
Beatty-Guenter to include implications for under-
represented and at-risk students; Dawson-Threat (1997), 
developer of a model for enhancement of in-class 
experiences for African-American male college students; and 
Lavant and Anderson (1997) who have provided best practices 
for implementation of mentoring programs as an intervention 
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strategy to enhance retention and success for African-
American male students. 
Others include: Lundberg (2004) whose study of both 
background and institutional variables identified quality 
relationships with faculty as a predictor of retention 
across all ethnic/racial groups; Sutton and Terrell (1997) 
who examined African-American male perceptions of 
leadership and the availability of leadership opportunities 
on college campuses; Swail and Holmes (2000), developers of 
a persistence model for minority students in science, 
mathematics, and engineering programs; and Tovar and Simon 
(2003) who examined the impact of participation in extended 
college orientation on student academic success and 
retention. 
A compilation of the institutional policies, 
practices, and interventions recommended by these 
researchers is presented in Table 2.1. 
Summary 
National data indicate that an alarmingly low number 
of African-American males are enrolling in America's 
colleges and universities. Equally troubling is the very 
low number of those entering who complete certificates and 
degrees or transfer to other institutions. The presence of 
Table 2.1 
Intervention Policies and Practices 
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Policies and Practices Researchers 
Research and strategic planning toward 
the implementation of program efforts 
to positively impact the experience, 






The employment of African-American male 
faculty, counselors, and staff or 
others who are interested in the 





Faculty and staff development that 
highlights the socioeconomic, 
educational, and developmental barriers 
to the persistence of African-America 
males, defines the role of 
faculty/staff in addressing student 
needs, and assists teachers in the use 
of interactive teaching strategies 
Targeting programs to move African-
American males toward the college 
preparatory curriculum at an early age 
and providing support services for 
African-American male students 
throughout the elementary and secondary 
pipeline 
The implementation of programs to 
establish immediate and frequent 
connection between college personnel 
and students at the moment they arrive 
on campus 
Mason; Swail & 
Holmes, 2 000; 
Tovar & Simon, 
2003; Woodlief 
& Olsen 








Swail & Holmes; 
Tovar Sc Simon 
Table 2.1 cont. 
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Policies and Practices Researchers 
The establishment of African-American 
male learning communities and cohorts, 
and the inclusion of significant 
contributions made by Africans and 




Creating campus and classroom 
environments that facilitate and 
promote the understanding of difference 
and provide a safe place for the 
expression of personal experience and 
the opportunity to explore issues 
related to African-American manhood 
Dawson-Threat, 




The implementation of college mentoring 
and other targeted programs that assist 
African-American males in integrating 
into the mainstream of college life and 
provide support necessary to overcome 









Coordinated advising that takes into 
account placement test scores, choice 
of major, and enrollment status, along 
with other services that assist 
students with study habits and skills, 
time management, library usage, 
learning technology, academic 
assistance, goal commitment, financial 
aid and management, career development, 








The establishment and support of 
minority student organizations that 
provide opportunities for African-
American males to integrate into the 
college community and develop 
leadership skills and experience 
Sutton & 
Terrell, 1997 
Table 2.1 cont. 
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Policies and Practices Researchers 
Increased collaboration with other Mason; Swail & 
higher education institutions, local Holmes; 
school divisions, and religious, civic, University 
and community organizations which System of 
target African-American males and their Georgia 
families 
African-American males on college campuses has been 
described as "disturbingly low" and "fragile" (Cuyjet, 
1997). 
Much of the existing research on college enrollment 
has focused on majority students attending 4-year 
institutions and has failed to disaggregate minority 
students or examine issues related to 2-year college choice 
(Bateman & Hossler, 1996; Kern, 2000; Somers, et al., 
2006) . Recent studies , however, have begun to look at 
college choice as it relates to community colleges (Bers & 
Galowich, 2002; Stokes & Somers, 2004; Summers et al., 
2006), and variations in college choice of different 
ethnic/racial groups(Bateman & Hossler, 1996; Perna, 2000). 
These studies suggest significant differences in the 
factors contributing to college enrollment by 2-year 
college students and African-American students. 
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Likewise, the literature related to student retention 
reflects the experiences of majority culture students 
attending residential 4-year colleges and universities 
(Tinto, 1975). Studies that have examined Tinto's model in 
community college settings have been inconclusive (Borglum 
& Kubala, 2000; Burnett, 1996; Napoli, 1996; Ross, 1992; 
Tinto, 1997). The studies that have targeted African-
American male students have tended to examine student 
characteristics contributing to enrollment and persistence, 
and have primarily been limited to students attending a 
single institution (Hagedorn et al., 2002; Mason, 1998). 
Some researchers suggest that student characteristics alone 
cannot predict enrollment and persistence in higher 
education, and that institutional characteristics may also 
contribute to successful college participation, 
particularly for low income and minority college students 
(Pascarella & Terenzini, 1991; Bush, 2004; Habley & 
McClanahan, 2004; Bailey, Calcagno, Jenkins, Kienzel, & 
Leinbach, 2005). 
From the literature review, a number of institutional 
characteristics can be identified that may contribute to 
community college student enrollment and persistence in 
general. Additionally, institutional characteristics, 
policies, and practices, can be identified that may 
53 
contribute to the enrollment and persistence of African-
American male students in particular. 
The major studies cited in this review along with key-
findings pertinent to this study are listed in Table 2.2. 
Purpose 
The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
enrollment and persistence of African-American males. 
Results of this study contribute to the documentation of 
characteristics and practices associated with high 
enrollment and persistence of this specific population 
within the VCCS, and provide valuable information to 
community college leaders and others involved in the 
planning, implementation, and evaluation of efforts to 








































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































The current study was guided by the following research 
questions: 
1. Given the likely differences in the proportional 
enrollment rates of African-American male students 
among the 23 member colleges of the Virginia 
Community College System, what institutional 
characteristics and practices best predict the 
enrollment of African-American males at Virginia 
Community College System member schools? 
2. Given the likely differences in the persistence 
rates of African-American male students among the 
23 member colleges of the Virginia Community 
College System, what institutional characteristics 
and practices best predict the persistence of 
African-American males at Virginia Community 
College System member schools? 
Overview of Proposed Study 
The study was conducted using a mixed methods 
design, providing a more complete analysis of the research 
questions than could have been accomplished using either 
quantitative or qualitative analysis alone. 
The quantitative phase utilized descriptive analysis 
of existing data to identify differences in African-
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American male enrollment and persistence at VCCS colleges. 
Correlation analysis using both existing data and data 
reported through a survey of VCCS academic and student 
development administrators was conducted to ascertain the 
degree of linear relationship between enrollment and 
persistence of African-American males and predictor 
variables identified in the literature. Additionally, 
multiple regression analysis was used to identify those 
characteristics that best predict African-American male 
enrollment and persistence by summarizing the 
interrelationships between the set of predictor variables 
and African-American male enrollment and persistence. 
The qualitative phase of the study employed constant 
comparative data analysis of participant responses to open-
ended survey questions along with a case study of one 
Virginia community college found to be among the leaders in 
both African-American male enrollment and persistence to 
explain and add context to the results obtained in the 
quantitative phase. 
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CHAPTER III: METHODS 
Introduction 
The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
enrollment and persistence of African-American males. This 
study was conducted using a mixed methods design, providing 
a more complete analysis of the research questions than 
could have been accomplished using either quantitative or 
qualitative analysis alone. 
According to Johnson and Onwuegbuzie (2004) mixed 
methods research methodologies provide researchers with 
techniques that are closer to those actually used in 
practice. They contend that the pluralism and eclecticism 
of mixed methods designs often make them superior to 
monomethod quantitative or qualitative designs by drawing 
from the strengths of each while mitigating their 
respective weaknesses. Mixed methods designs help provide 
a balance between the often competing proponents of 
quantitative and qualitative methods and produce more 
complete data necessary to inform theory and practice. 
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The study incorporated descriptive, correlation, and 
regression analyses to first examine African-American male 
enrollment and persistence at Virginia community colleges 
and, secondly, identify institutional characteristics that 
best predict the enrollment and persistence of African-
American males. In addition, the researcher, consistent 
with the tenents of mixed methods design, examined 
participant responses to open-ended survey questions to 
support and clarify the quantitative data. Finally, the 
author conducted a brief case study of the only Virginia 
community college found to be among the leaders in both the 
enrollment and persistence of African-American male 
students. Selected institutional documents, focused 
interviews with key college personnel, and student focus 
group were used to craft the case study. 
Design 
This mixed methods study followed a sequential 
explanatory design consisting of two distinct phases: 
quantitative followed by qualitative (Creswell, Piano 
Clark, et al., 2003). The first phase included a 
combination of descriptive statistics and correlation and 
multiple regression analyses. A similar design was used by 
Bush (2004) in his case study examination of the 
relationship between institutional factors and African-
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American male achievement at a California community 
college. According to Bush (p. 41), this methodology allows 
the researcher to "describe both the achievement level of 
African-American males and use multiple regression analyses 
to observe the effects of institutional variables on 
African-American male student achievement." Additionally, 
multiple regression allows for data analyses that may lead 
to the formulation of theories regarding predictor values 
and their relationship with achievement (Gall & Borg, 
1996) . 
The second, qualitative, phase of the study utilized 
constant comparative data analysis of participant responses 
to open-ended survey questions to explain and add context 
to the results obtained in the first phase. The constant 
comparative method allows the researcher to compare 
observations applicable to various categories and analyze 
different perspectives on common issues (Dye, Schatz, 
Rosenberg, & Coleman, 2000) . The qualitative phase was 
strengthened by the inclusion of a brief case study of a 
college identified as a leader in both enrollment and 
persistence of African-American male students. 
The value of this mixed methods design is that the 
quantitative data and analysis identified differences in 
enrollment and persistence rates of African-American males 
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in Virginia community colleges along with factors that best 
predict their enrollment and persistence. The qualitative 
data and analysis then served to expand and explain the 
statistical results and possibly identify practices related 
to the enrollment and persistence of African-American 
males. 
The methodology selected is appropriate to answer the 
following research questions: 
1. Given the likely differences in the proportional 
enrollment rates of African-American male students 
among the 23 member colleges of the Virginia 
Community College System, what institutional 
characteristics and practices best predict the 
enrollment of African-American males at Virginia 
Community College System member schools? 
2. Given the likely differences in the persistence 
rates of African-American male students among the 
23 member colleges of the Virginia Community 
College System, what institutional characteristics 
and practices best predict the persistence of 
African-American males at Virginia Community 
College System member schools? 
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Subjects 
The subjects of this study included all full-time, 
degree/certificate-seeking African-American male students 
enrolling in Virginia Community College System (VCCS) 
institutions for the first time during the 2000-2001, 2001-
2002, and 2002-2003 academic years as reported to the 
National Center for Educational Statistic's Integrated 
Postsecondary Education Data System (IPEDS). Only full-
time, degree seeking students were used in order to 
facilitate the measurement of persistence, defined for this 
study as graduation or transfer within 150% of the 
anticipated program completion time. Likewise, the study 
did not include students entering Virginia community 
colleges after the 2002-2003 academic since persistence 
data based on the above definition was not yet available. 
Three student cohorts were included in the study as 
insurance against isolated spikes or dips in enrollment or 
persistence. 
Also participating in this study were senior level 
(dean, director, associate or assistant vice president, 
vice president, and provost) academic, student affairs, and 
enrollment administrators of Virginia community colleges. 
These participants were purposefully selected because of 
their anticipated knowledge of college characteristics, 
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programs, policies and practices relative to student 
enrollment and retention. 
Finally, seven administrators and faculty members, 
along with five African-American male students at Danville 
Community College were interviewed as part of a brief case 
study. The researcher did not use individual names or other 
identifying information to avoid concerns related to public 
release or publication of interview responses. Interviewees 
and focus group participants were purposefully selected to 
ensure a broad range of perspectives, 
Setting 
Established in 1966, the Virginia Community College 
System is a comprehensive, statewide, publicly supported 
system made up of 23 colleges. During the 2003-2004 
academic year, 228,936 individual students were enrolled in 
credit courses (VCCS, n.d.). The VCCS reports that 63% of 
Virginians enrolling as undergraduates in public 
institutions of higher education enroll in a community 
college. The VCCS awarded in excess of 15,000 degrees, 
diplomas, and certificates during 2003-2004. 
According to the VCCS, 32% of Virginia's community 
college students are minorities, with African-Americans as 
the largest minority group comprising 19% of the total 
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student population. Approximately 40% of Virginia's 
community college students are male. 
Variables 
The following is a list of criterion and predictor 
variables examined in the quantitative phase of this study. 
The predictor variables are based on institutional 
characteristics, policies, procedures, and programs 
associated with African-American male student enrollment 
and persistence suggested in the literature. 
Criterion variables: 
1. African-American male enrollment: The percent of 
African-American males residing within a community 
college's service area who enroll in each of the 
academic years included in the study. 
2. African-American male persistence: The percent of 
African-American males enrolled for the first time 
as full-time, degree-seeking students in each of 
the academic years included in the study who earn 
certificates, diplomas or degrees, or transfer to a 
4-year institution within 150% of anticipated 
completion time. 
Predictor Variables 
1. College size: Full-time equivalent enrollment 
(FTE). 
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2. African-American male enrollment (used as an 
independent variable when examining African-
American male persistence): The percent of African-
American males residing within a community 
college's service area who enroll in each of the 
academic years included in the study. 
3. African-American male persistence (used as an 
independent variable when examining African-
American male enrollment): Percent of African-
American males enrolled for the first time as full-
time, degree-seeking students in each of the 
academic years included in the study who earn 
certificates, diplomas or degrees, or transfer to a 
4-year institution within 150% of anticipated 
completion time. 
4. African-American faculty: Percent of college 
faculty and administrators identified as African-
American. 
5. Advising: Degree to which the college's advising 
model addresses the broad range of academic and 
personal needs of African-American male students 
including placement testing, early program 
placement, early registration, tutoring, goal 
planning, career development, job placement, 
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transfer assistance, and instruction in study 
skills, time management, and information and 
learning technology. 
6. Enrollment planning: Degree of planning toward the 
implementation of program efforts to positively 
impact the enrollment of African-American males. 
7. Persistence planning: Degree of planning toward the 
implementation of program efforts to positively 
impact the retention, and/or graduation of African-
American males. 
8. Enrollment training: Degree to which staff 
development activities highlight the socio-
economic, educational, and developmental barriers 
to African-American male enrollment. 
9. Persistence training: Degree to which staff 
development activities highlight the socio-
economic, educational, and developmental barriers 
to African-American male persistence. 
10. Use of Data: Degree to which the college collects 
and disseminates institutional data about the 
educational outcomes of African-American male 
students. 
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11. Interaction: Degree to which the college promotes 
immediate and frequent connection between African-
American male students and college personnel. 
12. Curriculum: Degree to which contributions made by 
Africans and African-Americans are included in all 
areas of academic discipline. 
13. Voice: Degree to which the college promotes the 
understanding of difference and provides a forum 
for the expression of personal experience and 
exploration of issues related to African-American 
manhood. 
14 . Mentoring: Degree to which mentoring or other 
targeted programs assist African-American male 
students in integrating into the college community 
and/or provide support necessary to overcome 
barriers to persistence. 
15. Minority student organizations: Degree to which the 
college promotes and supports minority student 
organizations that provide opportunities for 
African-American males to integrate into the 
college community and develop leadership skills and 
experience. 
16. Cooperative/collaborative programs: Degree to which 
the college cooperates and collaborates with other 
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higher education institutions, local school 
divisions, and religious, civic, and community 
organizations to provide support services to 
African-American male students in the K-12 
pipeline. 
17. Climate: Degree to which the general social and 
cultural climate within the college is supportive 
of African-American male students. 
Measures 
The measures used in the quantitative phase of this 
study included existing self-reported data available from 
the VCCS and National Center for Educational Statistics 
(NCES), and the U.S. Bureau of the Census, along with a 
researcher designed survey of college administrators. 
The VCCS routinely gathers and reports data from 
member colleges related to student and faculty demographics 
and student enrollment and persistence. These data were 
accessed using the VCCS website. Using the NCES' IPEDS, the 
author was able to access data for institutions included in 
the study and generate reports using selected variables. 
The system allowed for the use of descriptive variables 
including ethnicity and gender, outcome variables including 
completion and transfer rates, and the designation of 
comparison groups. A variety of report formats were 
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available including school rankings based on selected 
variables (NCES, n.d.). The U.S. Bureau of the Census' 
Census 2000 Demographic Profile Highlights provided 
demographic data by geographic area (U.S. Bureau of the 
Census, n.d.) and was used along with data from NCES to 
determine proportional enrollment. 
A researcher designed survey was used in this study to 
collect data on college characteristics not available from 
previously identified sources. A copy of the survey is 
attached as Appendix B. Like the earlier defined predictor 
variables, the survey items were based on the institutional 
characteristics, policies, and practices associated with 
African-American male enrollment and retention suggested in 
the literature, enhancing its content validity. The survey 
included questions in a structured response format using a 
Likert-type scale. Space was also provided as appropriate 
for comments from survey respondents. These comments were 
used to support, validate, and clarify the quantitative 
survey responses in the qualitative phase of the study. 
The survey was subjected to expert review and 
modifications were made prior to use in the study, further 
enhancing its content validity. The researcher identified 
representatives from academia with broad, unique insight on 
both the target population and the type of information 
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requested by the survey, but who were not prospective 
respondents in the proposed study. Experts were asked to 
examine survey content for importance, meaningfulness, and 
comprehensiveness of question topics to the purpose of the 
study, and for appropriate wording and terminology of 
survey items. A list of the survey reviewers along with 
their credentials are presented in Appendix C. Ultimately, 
the survey was distributed to Virginia community college 
academic and student development administrators to solicit 
information from each participating VCCS college regarding 
institutional characteristics, programs, policies, and 
practices. 
Qualitative Data Collection 
As stated above, a researcher designed survey was used 
to collect respondent comments on institutional 
characteristics and practices associated with African-
American male enrollment and persistence at the same time 
that quantitative data was collected. These comments were 
grouped and recorded by college. Many survey respondents 
provided multiple responses to the questions. Each of these 
responses was recorded separately. 
Case study data was collected using institutional 
documents, focused interviews, and a focus group. Documents 
used for this purpose included the Danville Community 
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College website, catalog, student handbook, mission 
statement, strategic plan, and various program 
publications. The interviews of administrators and faculty, 
along with a student focus group were conducted over a two-
day period in November of 2008. Each interview and the 
focus group followed a pre-determined protocol and set of 
questions (Appendices D and E). 
A matrix was developed to guide and document the 
examination of data used for the case study (Appendix F). 
The matrix was based on a blueprint from institutional 
characteristics, policies, practices, and programs 
associated with student enrollment and retention identified 
in the quantitative phase of the study. The matrix remained 
dynamic in its structure, however, allowing for expansion 
and reorganization of categories and subcategories as 
required for analysis. This method of examining qualitative 
data includes both open and axial coding (Strauss & Corbin, 
1990). Open coding refers to that part of the analysis that 
allows data to be grouped together into broad categories. 
Axial coding refers to the process of developing main 
categories and their sub-categories. 
Procedures 
The quantitative phase of this study was conducted by 
the researcher using data from NCES and the U.S. Bureau of 
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the Census. Using data from IPEDS described above, the 
author was able to determine the percent of full-time, 
degree-seeking African-American male students enrolling for 
the first time during the 2000-2001, 2001-2002, and 2002-
2003 academic years who had earned certificates or degrees 
or transferred to another institution within 150% of 
anticipated completion time. 
IPEDS was also used to ascertain the total number of 
African-American male students enrolled during each of the 
academic years included in the study. These numbers were 
used with data from the Bureau of the Census to determine a 
proportional rate of African-American male student 
enrollment for each institution. This information was used 
to rank Virginia community colleges according to enrollment 
of African-American male students. 
Using data from the academic years included in the 
study, mean persistence and enrollments rates were 
calculated for each of the VCCS member colleges. SPSS 
software was used to accomplish this and subsequent 
statistical analyses. The Pearson correlation coefficient 
(r) was used to assess the degree of linear relationship 
between enrollment and persistence of African-American 
males in Virginia community colleges. 
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Data for the predictor variables of college size and 
African-American faculty were also available from IPEDS. 
The Pearson correlation coefficient (r) was used to assess 
the degree of linear relationship between enrollment and 
persistence of African-American males and college size and 
African-American faculty. 
Data gathered through the previously mentioned 
researcher-developed survey was used to analyze the 
remaining variables. Prior to distribution of the surveys, 
approval of the study from the VCCS was requested using the 
VCCS' established procedures. Additionally, the presidents 
of all participating VCCS colleges were notified of the 
purpose and design of the study, and of their school's 
selection for participation in the study. The permission 
and support of the presidents was requested. Following 
approval, introductory letters were sent to senior level 
academic, student affairs, and enrollment officers at each 
of the Virginia community colleges informing them of the 
survey purpose and encouraging their participation. Shortly 
thereafter, the surveys, along with introductory comments 
and instructions, were electronically distributed. An 
electronic reminder was sent to administrators who had not 
responded to the survey within 14 days of the initial 
distribution. A follow-up letter with a printed copy of the 
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survey and a self-addressed stamped envelope was sent to 
administrators who had not responded to the electronic 
survey within 14 days of the electronic reminder. 
Survey responses were sorted by college and a mean 
score was calculated for each VCCS college for each of the 
variables. The Pearson correlation coefficient (r) was used 
to assess the degree of linear relationship between each of 
the variables rated on the survey and enrollment and 
persistence of African-American males. 
Multiple linear regression utilizing all of the 
predictor variables determined to have a relationship to 
enrollment was used to provide a single index of predictive 
power for all of the predictor variables together. 
Likewise, regression analysis using the variables related 
to persistence was used to provide a single predictive 
index. Multiple regression was used in this study as a 
result of its ability to accurately predict the 
relationship between the criterion variable and two or more 
predictor variables (Aron & Aron, 2003), and because many 
of the assumptions of multiple regression are "robust" to 
violation (Osborne & Waters, 2002). Additionally, this 
study employed the simultaneous method of variable 
inclusion in an effort to build the strongest prediction 
models possible since other methods require higher numbers 
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of survey respondents than utilized in the present study 
(Allison, 1999). Multiple regression has been successfully 
used in numerous studies related to student enrollment and 
persistence in higher education for a variety of 
populations and in a variety of settings (Anderson, 1999; 
Green, 1998; Heard, 2002; Meredith, 2004; Koker, 2000; 
Vare, DeWalt, & Dockery, 2004). 
A qualitative phase followed the quantitative 
analysis. First, the researcher examined comments solicited 
from survey participants during the collection of 
quantitative data. The survey solicited comments directly 
related to the predictor variables measured during the 
survey and were used to identify factors influencing the 
survey results. The author reported responses provided by 
administrators from the colleges identified as having 
African-American male enrollment and persistence rates 
greater than the mean rate for colleges in the study. 
Responses were explored and detailed utilizing total 
counts, frequencies of response, and rank order of 
responses within each question. 
Additionally, the researcher examined selected 
institutional documents, interviewed administrators, 
faculty, and staff, and conducted a focus group of African-
American male students from Danville Community College, the 
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only Virginia community college found to be among the 
strongest in both the enrollment and persistence of 
African-American males. This case study provided a more in-
depth look at institutional policies, procedures, and 
programs to further explain and build upon the initial 
quantitative results. Open and axial coding of data 
(Strauss & Corbin, 1990) was used to categorize and examine 
evidence of institutional factors found in documents and 
interviews that may influence the enrollment and 
persistence of African-American males. A researcher 
designed matrix was used to record and organize findings. 
In order to guard against the introduction of 
subjective bias in the coding and analysis of qualitative 
data, an individual other than the researcher independently 
examined the qualitative data. The results of the 
independent analysis were compared with those of the 
researcher to establish inter-rater reliability. When 
discrepancies were found, responses in question were 
reviewed and discussed by the primary researcher and the 
independent examiner leading to the most appropriate 
category placement. 
Limitations of the Methodology 
The design of this study was not without limitations. 
Several threats to its internal validity were identified 
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that served to confound the results of the study. 
Researcher effects, including researcher bias and 
unintentional errors in observation, are always threats 
when the study design includes examination of documents and 
existing data (Ocher, 2005). The researcher attempted to 
control the impact of research effects in this study by 
limiting variables to those identified in the literature 
and by taking steps to establish inter-rater reliability. 
Internal validity may also be confounded by subject effects 
if respondents do not respond candidly to the questionnaire 
and give answers that misrepresent the characteristics, 
policies, practices, and programs of their institutions in 
order to portray a more positive image; or if they fail to 
provide documentation and/or examples that respondents may 
consider damaging. This effect was minimized to some degree 
by assurances of confidentiality. 
External validity, the degree to which the results of 
this study can be generalized, is limited to the Virginia 
Community College System and to the target population of 
this study. Generalizations to other colleges and other 
subgroups should be made with extreme caution. 
It should also be noted that this study, as a 
limitation of its design, does not attempt to predict a 
cause and effect relationship between institutional 
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characteristics and the enrollment and retention of 
African-American male students. Further study using an 
experimental or ex post facto design should be conducted to 
establish such a relationship. 
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CHAPTER IV: FINDINGS 
Introduction 
The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
enrollment and persistence of African-American males. The 
data collected for this study are reported and examined in 
this chapter; and are organized around two research 
questions: 
1. Given the likely differences in the proportional 
enrollment rates of African-American male students 
among the 23 member colleges of the Virginia 
Community College System, what institutional 
characteristics and practices best predict the 
enrollment of African-American males at Virginia 
Community College System member schools? 
2. Given the likely differences in the persistence 
rates of African-American male students among the 
23 member colleges of the Virginia Community 
College System, what institutional characteristics 
and practices best predict the persistence of 
89 
African-American males at Virginia Community 
College System member schools? 
These questions were addressed using both quantitative and 
qualitative methods. 
Overview 
This study was conducted using a mixed methods design, 
providing a more complete analysis of the research 
questions than could have been accomplished using either 
quantitative or qualitative analysis alone. 
The data used in the quantitative phase of the study 
included existing population data from the U.S. Census 
Bureau, and enrollment, persistence, and faculty data for 
each of Virginia's 23 community colleges from IPEDS. Using 
these data, the researcher was able to calculate college 
enrollment rates, persistence rates, size, and ratio of 
African-American faculty to overall faculty. 
U.S. Census Bureau data also identified eight Virginia 
Community Colleges (Blue Ridge, Dabney S. Lancaster, Lord 
Fairfax, Mountain Empire, New River, Southwest, Virginia 
Highlands, and Wytheville), located in the western part of 
the state, that serve areas where African-American males 
make up only 2.28% or less of the total population. 
Consequently, these eight colleges are also among the 

















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































students including both total enrollment and full-time, 
program-placed enrollment. Table 4.1 presents VCCS college 
service area population data pertinent to this study, along 
with African-American male enrollment data. 
The low service area African-American male populations 
of the previously identified eight community colleges, and 
their corresponding low African-American male enrollments, 
make it highly likely that the inclusion of these schools 
in this study would disproportionately impact the 
distribution of enrollment and persistence rates among VCCS 
colleges. This is of particular concern in as much as 
African-American male enrollment and persistence rates are 
both used in this study as criterion variables. 
Consequently, these schools are not included in the study 
in an effort to maintain its integrity. 
Additional data on college characteristics were 
gathered using a researcher-designed survey of VCCS 
academic and student affairs administrators. The survey 
(Appendix B) was conducted during January, February, and 
March of 2008. Responses were solicited from all 198 
identified academic and student affairs administrators 
employed at VCCS institutions. One hundred thirty-five 
(68%)of the administrators responded to the survey. One 
hundred fourteen (57.5%) completed the survey in its 
93 
entirety. Survey responses were sorted by college and a 
mean score was calculated for each VCCS college for each of 
the variables measured by the survey. 
In addition to survey items designed to collect 
information on institutional characteristics, policies, and 
practices associated with African-American male enrollment 
and persistence, the survey included items to solicit 
demographic information needed to describe the population. 
The findings indicated that 67% of the survey respondents 
were over the age of fifty; with 72% identified as White, 
non-Hispanic. The population was relatively evenly 
distributed by gender. Thirty-nine percent of the 
respondents work primarily in academic affairs, with 36% 
working primarily in student affairs, and 25% working in 
both academic and student affairs. Sixty-four percent of 
respondents have worked in their current position for five 
years or less. A complete demographic description of survey 
respondents is presented in Table 4.2 
Qualitative data, used in this study to explain and 
add context to the quantitative analyses, were gathered 
through open-ended questions included in the above 
referenced survey. These responses were recorded and 
explored as appropriate, utilizing total counts, 
frequencies of response, and rank order of responses within 
Table 4.2 
Survey participant demographic data 
Demographic Number Percent 
Age 
40 - 49 
30 - 39 
50 - 59 









































3 9 . 1 
3 6 . 1 
2 4 . 8 




I year or less 
2-5 years 
6-10 years 
II - 15 years 
16-20 years 











1 2 . 7 
5 2 . 2 
1 7 . 9 
2 . 2 
3 . 7 
1 1 . 2 
each question. A final qualitative component of the study 
utilized interviews, a focus group, and a document review 
to present a brief case study of the only Virginia 
community college identified through the quantitative 
analyses as having both significantly higher African 
American male enrollment rates and significantly higher 
African-American male persistence rates. 
Research Question 1: Quantitative Findings 
Research Question 1 asked what institutional 
characteristics and practices best predict the enrollment 
of African-American males at Virginia Community College 
System member schools, given the likely differences in the 
proportional enrollment rates of African-American male 
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students among the colleges. To answer this question, 
proportional African-American male enrollment rates were 
calculated for the 15 colleges in the study utilizing 
existing population data from the U.S. Census Bureau and 
college enrollment data from IPEDS. The populations, 
enrollments, and enrollment rates are presented in Table 
4.3. It should be noted that the inmate populations in the 
college services areas are not included in the population 
data since African-American males are traditionally 
overrepresented in prison populations. The mean enrollment 
rate for the fifteen colleges was .0134 (SD = .0053). The 
distribution exhibited a moderate, positive skew with 
college enrollments somewhat clustered toward lower rates. 
Only six of the colleges had enrollments rates higher than 
the mean. Of those, only Northern Virginia Community 
College and Danville Community College exhibited enrollment 
rates higher than one standard deviation above the mean. 
The Pearson correlation was used to examine the 
relationship between college African-American male 
enrollment rates and each of the predictor variables 
identified in the literature review as possibly related to 
African-American male enrollment. The results of the 
correlation analyses presented in Table 4.4 indicate 
moderate to strong relationships between 21 of the 
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Table 4.3 
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*Three-year average enrollment (2003, 2004, 2005) 
Source. U.S. Census Bureau, 2000 Census; National Center 
for Educational Statistics 
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Table 4.4 
VCCS African-American male enrollment rate correlations 
with enrollment and persistence variables 
Pearson r2 Sig. 























. 1 1 0 
. 2 0 2 
. 5 9 5 
. 6 1 6 
. 5 6 2 
. 5 5 4 
. 5 9 8 
. 5 3 0 
. 4 2 5 
. 0 1 2 
. 0 4 1 
. 3 5 4 
. 3 7 9 
. 3 1 6 
. 3 0 7 
. 3 5 8 
. 2 8 1 
. 1 8 1 
. 6 9 6 
. 4 7 1 
. 0 1 9 
. 0 1 5 
. 0 2 9 
. 0 3 2 
. 0 1 8 
. 0 4 2 
. 1 1 4 
. 0 7 8 
. 4 3 8 
. 4 5 3 
. 2 6 3 
. 6 1 6 
. 4 0 0 
. 5 7 2 
. 3 4 3 
. 4 4 9 
. 3 9 9 
. 0 0 6 
. 1 9 2 
. 2 0 5 
. 0 6 9 
. 3 7 9 
. 1 6 0 
. 3 2 7 
. 1 1 8 
. 2 0 2 
. 1 5 9 
. 7 8 3 
. 1 0 2 
. 0 9 0 
. 3 4 4 
. 0 1 5 
. 1 3 9 
. 0 2 6 
. 2 1 0 
. 0 9 3 
. 1 4 1 











































Correlation is significant at the 0.05 level (2-tailed). 
predictor variables and African-American male enrollment. 
Of these, eleven were statistically significant (p <.05), 
indicating that these relationships are not likely to be 
the result of chance. Strategic planning toward the 
enrollment of African-American males and an advising model 
that includestutoring were shown to have the highest 
correlation(r = .616, p = .015) among the related variables 
and had an r squared value of .379, suggesting that 38% of 
the variance in enrollment of African-American males can be 
attributed to each of these two variables. The r square 
values for other related variables range from .006 to .358. 
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The correlations of African-American male enrollment with 
the remaining variables tended to be lower and not 
significant. In general, high levels of African-American 
male enrollment are associated with: 
1. larger institutions; 
2. strategic planning efforts that include programs to 
positively impact the enrollment and persistence of 
African-American males; 
3 . collection and dissemination of institutional data 
about the educational outcomes of African-American 
males; 
4. staff development activities aimed at overcoming 
barriers to African-American male enrollment and 
persistence; 
5. advising models that include tutoring; 
6. advising models that include financial management; 
7. promotion and support of minority student 
organizations; 
8. support of African-American male students in the K12 
pipeline through cooperation and collaboration with 
other institutions of higher education; and 
9. a general social and cultural climate within the 
college that is supportive of African-American male 
students. 
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A standard multiple regression analysis was conducted 
to evaluate how well the eleven significantly related 
variables (the predictor variables) predicted college 
enrollment rates of African-American males (the criterion 
variable). The shared variance between the linear 
combination of the predictor variables appeared to be high, 
with an R square value of .903 indicating that 
approximately 90% of the variance in the enrollment rates 
can be accounted for by the combination of these variables. 
While the linear combination of the predictor variables was 
highly related to African-American male enrollment, the 
relationship failed to reach statistical significance at 
the p .05 level, F(ll,3) = 2.53, p = .241. This failure to 
reach statistical significance is likely related to the 
small number of institutions included in the study (N)and 
should be considered cautiously since significance is 
strongly influenced by sample size (Pallant, SPSS Survival 
Manual). The p value in regression analysis is generally 
set at .05, indicating only a 5% probability that the 
observed relationship in the model is a result of chance 
alone. In this case, the larger p value of .241 suggests a 
much larger probability that the relationship is a product 
of chance. While this is outside of the boundaries of what 
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can be confidently reported, it is worth examination given 
the large R square value of the model. 
Beta coefficients were used to compare the 
contributions of the related independent variables. 
Collaboration with other higher education institutions to 
support African-American males in the K-12 pipeline (Beta = 
.944) and advising models that include tutoring (Beta = 
.924) appear to make the strongest unique contributions 
toward African-American male enrollment. The Beta values of 
the remaining variables range from -.007 to .868, 
indicating that they make less of a contribution. None of 
these values, however, were found to be statistically 
significant. Only one of the variables, institution size, 
approached statistical significance at the .05 level (p = 
.064). Again, failure to reach significance is likely due 
to the small N, along with overlap among the predictor 
variables in the model (Pallant, SPSS Survival Manual). 
Readers are cautioned not to be overly distracted by a 
static view of an alpha of .05. In this case, the p value 
of .064 indicates only 6.4% probability that the 
relationship between college size and black male student 
enrollment is a result of chance. While this does not meet 
the standard benchmark, it is still quite compelling. Table 
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4.5 presents the comparative contributions of the 
individual predictor variables. 
Research Question 1: Qualitative Findings 
The survey of academic and student affairs 
administrators provided respondents with an opportunity to 
comment on survey items. The administrator comments from 
the six colleges identified as having African-American male 
enrollment rates greater than the mean rate of the colleges 
Table 4.5 
Comparative contributions of predictors with African-
American male enrollment rates 
Predictors 





































in the study to the related open-ended questions were 
recorded, reviewed, and explored to add context to the 
quantitative results. The correlated variables and 
associated comments logically clustered into three distinct 
categories: strategic efforts, student development, and 
campus climate. The administrator responses, including 
total counts, frequencies of response, and rank order of 
responses, are presented using these clusters. Many survey 
respondents provided multiple responses to the questions. 
Each of these responses is reported separately. 
Strategic Efforts 
The largest number of variables associated with high 
enrollment of African-American males fall into this group. 
These variables include: strategic planning efforts to 
positively impact both the enrollment and persistence of 
black males; collection and dissemination of institutional 
data about the educational outcomes of African-American 
males; staff development activities aimed at overcoming 
barriers to both African-American male enrollment and 
persistence; and collaboration with other institutions of 
higher education to support African-American males in the 
K-12 pipeline. 
When asked to describe their college's strategic 
planning efforts as they relate to African-American male 
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enrollment, twelve administrators reported that they were 
not aware of any planning efforts directed toward 
enrollment of this population. An equal number, however, 
reported planning efforts toward strategies and services to 
meet the needs of "at risk' and/or "underserved" 
populations in general, including TRIO, Achieving the 
Dream, and Middle College programs, along with targeted 
learning communities and college success skills programs. 
Another four administrators identified programs 
specifically designed to support African-American male 
students and another four cited recruitment activities that 
target African-American males. Four other administrators 
cited planning toward increasing faculty diversity as 
related to African-American male enrollment. Table 4.6 
presents all of the responses to this question from 35 
college administrators at five of the six colleges 
identified as having high African-American male enrollment 
rates. No comments were provided by administrators at the 
other college. 
When asked to describe their college's strategic 
planning efforts as they relate to African-American male 
persistence, 13 administrators identified planning toward 
strategies and services to meet the needs of all "at-risk" 
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Table 4.6 
Planning related to African-American male enrollment 
Rank Response No. Percent 
1 Strategies/services to meet the general 12 21.8 
needs of "at risk" and "underserved" 
populations 
1 Not aware of any planning efforts 12 21.8 
related to African-American males 
2 Programs specifically intended to 4 7.3 
support African-American male students 
2 Efforts toward faculty diversity 4 7.3 
2 Recruitment activities that target 4 7.3 
African-American males 
3 Sports programs 3 5.5 
3 Diverse student activities 3 5.5 
3 Marketing toward diverse populations 3 5.5 
3 Collaboration with area high schools 3 5.5 
4 Creating an environment that respects 2 3.6 
and nurtures diversity 
4 Identified African-American males as a 2 3.6 
target population 
5 Personalized communication 1 1.8 
5 Career coaches 1 1.8 
5 Black History Month programs 1 1.8 
and "underserved" populations. Again, included in these 
responses were references to both federally funded and 
local initiatives such as Achieving the Dream, Upward 
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Bound, Supplemental Instruction, learning communities, 
early alert systems, mentoring, and tutoring. Ten 
administrators reported planning toward student persistence 
in general, citing efforts to enhance orientation courses 
and students' first year experience. Seven identified 
student activities, including sports programs; six reported 
programs to address the unique needs of African-American 
male students; and four others reported program to support 
all African-American students. Table 4.7 presents all of 
the responses to this question from the high African-
American enrollment colleges and includes responses from 28 
administrators at five colleges. 
Twenty-seven administrators representing five high 
African-American male enrollment colleges responded when 
asked to comment about African-American male data collected 
and disseminated at their respective colleges. Seven 
respondents reported that such data is collected and 
available, but not generally disseminated; six reported 
that their colleges generally collect and disseminate data 
on all students by race and gender; and five reported that 
data on African-American males is or will be collected as 
part of a special program or project. Table 4.8 presents 
all of the responses to this question from the high 
African-American enrollment colleges. 
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Table 4. 7 
Planning related to African-American male persistence 
Rank Response No. Percent 
1 Strategies/services to meet the general 
needs of "at risk" and "underserved" 
populations 
2 General approach to retain all students 
3 Student activities/sports 






1 9 . 6 
1 3 . 7 
1 1 . 8 
Programs to support African-American 
students 
7.8 
African-American males not identified as a 
target group 
Identified African-American male persistence 
as an area of concern 
3.9 
3.9 
7 Inclusion of diverse stakeholders in 1 2 
planning process 
7 College-wide goal relating to diversity 1 2 
7 Campus climate addressing needs of all 1 2 
students 
7 Improve student access to financial aid 1 2 
7 No knowledge of planning directed at 1 2 
African-American male persistence 
7 Collaboration with other colleges to promote 1 2 
transfer 
Diversity training for faculty and staff 
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Table 4.8 
Collection and dissemination of African-American male data 
Rank Response No. Percent 
1 Collected and available, but not 7 23.3 
disseminated 
2 General approach to collection/dissemination 6 20 
of data on all students by race and gender 
3 Done/will be done as part of a special 5 16.6 
program or project 
4 Done/will be done as a component of 3 10 
strategic planning 
4 Data collected/reported by institutional 3 10 
research/effectiveness 
5 Data is aggregated 1 3.3 
5 Data indicates that African-American males 1 3.3 
are at great risk 
5 No data is reported on African-American 1 3.3 
males 
5 College does not do a good job of 1 3.3 
dissemination 
5 Data is reported but without analysis 1 3.3 
5 College depends more on anecdotal 1 3.3 
information 
When asked to describe their college's staff 
development activities as they relate to African-American 
male enrollment, seven community college administrators 
stated that no activities of this type were provided at 
their respective institutions and four others did not know 
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or were not sure if such staff development activities were 
provided. Four other respondents cited staff development 
activities related to African-American male enrollment as 
part of Achieving the Dream projects. Three others reported 
a general approach toward increasing enrollment of minority 
and/or "at risk" students. Only 19 administrators 
representing five of the six high African-American male 
enrollment colleges responded to this question. All of 
their responses are presented in Table 4.9. 
Table 4.9 
Staff development activities to support African-American 
male enrollment 
Rank Response No. Percent 
1 No activities provided 7 35 
2 Don't know/not sure of any activities 4 20 
2 Providing as a component of Achieving the 4 20 
Dream 
3 Provided as a general approach to increase 3 15 
enrollment of minority and "at risk" 
students 
4 Provided only for college management team 1 5 
4 Provided as faculty/staff in-service 1 5 
Ill 
Similarly, when asked to describe staff development 
activities as they relate to African-American male 
persistence, only 13 administrators representing five of 
the six high African-American male colleges responded. Four 
of them reported general activities aimed at overall 
student persistence, including enhancement of the "first 
year experience." Four others reported no staff development 
activities related to African-American male persistence. 
Only two reported targeted staff development activities, 
Table 4.10 
Staff development activities to support African-American 
male persistence 
Rank Response No. Percent 
1 Activities aimed at overall student 4 27 
persistence 
1 No activities provided 4 27 
2 Activities aimed at minority student 2 13 
persistence 
2 Provided as component of "Achieving the 2 13 
Dream" project 
3 Not aware of any activities 1 6 
3 Provided only for college management team 1 6 
3 Activities provided through faculty/staff 1 6 
in-service 
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again as part of "Achieving the Dream" projects. All of the 
responses are presented in Table 4.10. 
The survey included three variables related to college 
collaboration in support of African-American male students 
in the K-12 pipeline. Only one of these variables, 
collaboration with other institutions of higher education, 
was found to be significantly related to African-American 
male community college enrollment. However, when asked to 
describe college collaborative efforts with other agencies, 
six respondents cited partnerships with religious, civic, 
and/or community organizations; and only three 
administrators reported collaboration efforts with other 
higher education institutions. In each of these three 
cases, respondents cited cooperative arrangements with 
neighboring universities. Five administrators described 
programs that place college employees in local K-12 
schools, while three described activities that bring K-12 
students onto the college campus and three others described 
K-12 partnerships including dual enrollment opportunities. 
Table 4.11 presents all of the responses provided by 18 
administrators representing all six of the identified high 
African-American male enrollment colleges. 
The responses presented above indicate that the 
enrollment of African-American male students at Virginia 
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Table 4.11 
Collaborative efforts supporting African-American males in 
the K-12 pipeline 
Rank Response No. Percent 
1 Religious, civic, and community partnerships 6 23.1 
2 College staff in K-12 schools 5 19.2 
3 K-12 schools on college campuses 3 11.5 
3 Other K-12 partnerships 3 11.5 
3 Partnerships with local 4-year institutions 3 11.5 
3 No effort focused on African-American males 3 11.5 
4 Drop-out recovery program 1 3.8 
4 Open communication with K-12 administrators 1 3.8 
4 Unaware of any efforts 1 3.8 
community colleges might be best enhanced by a broad, 
strategic effort toward the enrollment and persistence of 
all "at-risk," "underserved," and minority populations. 
There is further indication that efforts of this type are 
often connected to structured programs designed to meet the 
needs of these populations, including federal TRIO 
programs, Achieving the Dream, and other system or college-
based programs. Additionally, there is indication that 
programs targeting African-American students in general and 
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African-American male students specifically may contribute 
to increased enrollment of African-American male students. 
Finally, the administrator comments also suggest that 
collaboration with a variety of agencies to support 
African-American male students, including other 
institutions of higher education, may contribute to 
increased enrollment of black students. 
Student Development 
Two of the factors found related to African-American 
male enrollment were presented in the survey as components 
of a comprehensive advising model that addresses a broad 
range of academic and personal development needs of 
African-American males. These correlated variables were 
financial management counseling and the availability of 
tutoring. Survey respondents were asked to share comments 
or observations regarding their respective college's 
advising model as related to this population. 
Sixteen of the respondents reported comprehensive 
advising models that meet the needs of all students. While 
11 administrators reported no focused attention on African-
American males, one respondent did report current efforts 
to develop strategies to address this need. Twenty-two 
administrators representing all six high African-American 
enrollment colleges responded to this question. All of 
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their responses are presented in Table 4.12. Based on these 
responses, high African-American male enrollment colleges 
are characterized as having advising models that address 
the needs of all students as opposed to models focusing on 
unique needs of black males. 
Table 4.12 
Advising model as related to African-American male 
enrollment 
Rank Response No. Percent 
1 Comprehensive advising model addressing 16 53 
needs of all students 
2 No focused attention on African-American 11 37 
male students 
3 African-American male needs are addressed 1 3 
indirectly 
3 Currently developing strategy that focuses 1 3 
on African-American males 
3 Not sure we do a great job with any group 1 3 
College Climate 
The three remaining variables related to higher 
African-American male enrollment all contribute to college 
social and cultural climate. These factors include: 
promotion and support of minority student organizations; a 
general social and cultural climate within the college that 
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is supportive of African-American male students; and 
college size. While this study does not include qualitative 
data to support the relationship between college size and 
African-American male enrollment, the correlation analysis 
indicated a high-moderate relationship (r = .595, p = .019) 
between the two variables. The survey of academic and 
student development administrators did solicit comments on 
minority student organizations as well as social and 
cultural climate. 
Administrators were asked to describe minority student 
organizations at their respective colleges that provide 
opportunities for African-American male students to develop 
leadership skills and experiences. Seven administrators 
identified student organizations specific to African-
American students. These organizations were reported with a 
variety of names including African-American Culture Club, 
Black Student Association, and Black Student Union. One 
respondent gave the following detailed description of this 
type of organization. 
The purpose . . . is to encourage and increase 
the achievement, participation, and adjustment of 
black students to the college community, to 
increase sensitivity of the college community to 
the black student, and to create a better rapport 
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between the college community and the black 
community. 
Five administrators reported that African-American 
males are involved in all student clubs and organizations. 
Two administrators reported student organizations specific 
to African-American male students. Fifteen administrators 
representing all six of the high African-American 
enrollment colleges responded to this question. All of 
their responses are reported in Table 4.13. 
Table 4.13 
Student organizations providing opportunities for African-
American male leadership skills and experiences 
Rank Response No. Percent 
1 African-American specific organization 7 36.8 
2 African-American males involved in all 5 26.3 
clubs/organizations 
3 African-American male specific organization 2 10.5 
4 Basketball team 1 5.3 
4 Organizations to support a variety of ethnic 1 5.3 
groups 
4 Student Government Association 1 5.3 
4 Minority student leadership workshops 1 5.3 
4 Unaware of any specific clubs/organizations 1 5.3 
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Finally, administrators were asked to share comments 
and observations regarding their colleges' social and 
cultural climate as it relates to African-American male 
students. Twelve administrators representing five of the 
six high African-American male enrollment colleges 
responded to this question. Four of the administrators 
described their college environment as supportive of all 
students. Four others observed that African-American males 
appear to be comfortable and engaged on their respective 
campuses. All of the responses to this question are 
reported in Table 4.14. 
These comments indicate that the general climates 
of the schools associated with high black male student 
enrollment are supportive and inclusive of African-American 
male students. These college climates are characterized by 
the presence of African-American and African-American male 
organizations, and African-American male involvement in 
other, more general student organizations and activities. 
Campus climates are described by survey respondents as 
supportive of all students and as institutions where 
diversity is encouraged and respected, and where African-
American males appear to be comfortable and engaged. 
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Table 4.14 
College social and cultural climate as it relates to 
African-American male students 
Rank Response No. Percent 
College environment is supportive of all 
students 
African-American males appear to be 
comfortable and engaged 
Diversity is highly respected, valued, and 
encouraged 
Student activities target diverse groups 
including African-American males 
College is supportive and inclusive of 
African-American males 
African-American males hold leadership 
positions at the college 
No targeted programs due to low African-
American male enrollment 









3 Some individuals may not be supportive of 1 5.9 
African-American males, but not in decision-
making positions 
Research Question 2: Quantitative Findings 
Research Question 2 asked what institutional 
characteristics and practices best predict the persistence 
of African-American males at Virginia Community College 
System member schools, given the likely differences in the 
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persistence rates of African-American male students among 
the colleges. To answer this question, African-American 
male persistence rates were calculated for the 15 colleges 
in the study utilizing existing college enrollment, 
graduation, and transfer data from IPEDS. The first-time, 
full-time, program-placed enrollments, along with 
corresponding completions and transfers within 150% of 
program length are presented in Table 4.15. 
The mean persistence rate for the fifteen colleges was 
.1740 {SD = .0630). The distribution exhibited a distinct 
positive skew with most colleges clustered toward lower 
persistence rates. Seven of the colleges had persistence 
rates higher than the mean. Danville Community College, 
Eastern Shore Community College, and Rappahannock Community 
College boasted persistence rates higher than one standard 
deviation above the mean. 
The Pearson correlation was used to examine the 
relationship between African-American male persistence 
rates and each of the predictor variables identified in the 
literature review as possibly related to African-American 
male enrollment. The results of the correlation analyses 
are presented in Table 4.16. Four of the 30 variables 
showed moderate correlation with African-American male 
persistence (r = .408 through .616). One of the variables, 
121 
Table 4.15 
VCCS college African-American male persistence rates 
A-A Male Program Transfers** Persistence 
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*Three-year total (2003, 2004, 2005); first-time, full-
time, program-placed 
**Three-year total (2003, 2004, 2005); within 150% of 
program length 
Source. National Center for Educational Statistics 
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curriculum, was statistically significant (p <.05) 
indicating that the correlation was not a result 
of chance alone. The three remaining moderate correlations 
showed p values ranging from .086 to .131 indicating a 
greater possibility that the correlations may be the result 
of chance. The correlations of African-American male 
persistence with the other 26 variables were weak or 
negligible. In general, high levels of African-American 
male persistence are associated with the inclusion of 
contributions made by Africans and African-Americans into 
academic disciplines. Additionally, there is inconclusive 
evidence to suggest a possible relationship between 
African-American male persistence and staff development 
activities aimed at overcoming barriers to African-American 
male enrollment and persistence, and between persistence 
and opportunities for the expression of personal experience 
and exploration of issues related to African-American 
manhood. 
The author's intent was to replicate the methodology 
used to examine the enrollment data to examine the 
persistence data, employing standard multiple regression 
analysis to evaluate how well the significantly related 
predictor variables predicted African American male 
persistence. The correlation analysis, however, identified 
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Table 4.16 
VCCS African-American male persistence rate correlations 
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Correlation is significant at the 0.05 level (2-tailed) 
only one variable as significantly related. As reported 
above, three other variables were found to be moderately 
related but failed to reach significance at the p .05 
level. Failure of these correlations to reach significance 
is likely the result of the small sample size and the 
skewed distribution of the persistence rates. With this in 
mind, the author chose to proceed with the regression 
analysis, using all four of the related variables, ignoring 
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the failure of three of them to reach significance at p 
.05. 
The shared variance between the linear combination of 
the predictor variables appeared to be weak with an R 
square value of .392 indicating that the combination of 
these variable accounted for only 39% of the persistence 
rates. Additionally, the relationship failed to reach 
statistical significance at the p .05 level, F(4,10) = 
1.61, p .246. 
Beta coefficients were used to compare the 
contributions of each of the related independent variables. 
Curriculum, defined for this study as the inclusion of 
contributions made by Africans and African-Americans into 
academic disciplines, appears to make the strongest unique 
contribution toward African-American male persistence with 
a Beta value of .744. The Beta values of the remaining 
variables ranged from -.140 to -.221, indicating that they 
made less of a contribution. None of these values, however, 
were found to be statistically significant. Again, the 
failure of the regression model and beta coefficients to 
reach significance at the p .05 level is likely due to the 
small sample size and skewed distribution of persistence 
rates. Table 4.17 presents the comparative contributions of 
the individual predictor variables. 
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Table 4.17 
Comparative contributions of predictors with African-





Beta va lue 
. 7 4 4 
- . 2 2 1 
. 2 1 6 
- . 1 4 0 
(2-
Sig. 
- t a i l e d ) 
. 1 7 5 
. 6 6 4 
. 8 5 7 
. 9 0 8 
Research Question 2: Qualitative Findings 
As indicated in the presentation of findings related 
to the first research question, the survey of academic and 
student affairs administrators provided respondents with an 
opportunity to comment on survey items. Responses provided 
by administrators from the seven colleges identified as 
having African-American male persistence rates greater than 
the mean rate for colleges in the study to the open-ended 
questions possibly related to the variables associated with 
African-American male persistence were recorded and 
reviewed. These responses are presented, along with the 
number and percentage of administrators who provided each 
response, and the ranking of the responses provided. Many 
survey respondents provided multiple responses to the 
questions. Each of these responses is reported separately. 
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The four related factors and associated comments logically-
fell into two of the three clusters identified in the 
qualitative analysis of African-American male student 
enrollment. 
Strategic Efforts 
Two of the factors associated with high African-
American male persistence were also found to be associated 
with high African-American male enrollment and, as such are 
also linked to the colleges' strategic efforts. 
Administrator comments associated with these two variables, 
(1) staff development activities aimed at overcoming 
barriers to African-American male enrollment, and (2) staff 
development activities aimed at overcoming barriers to 
African-American male persistence, are presented below. 
When asked to describe their college's staff 
development activities as they relate to African-American 
male enrollment, four administrators reported that they 
were not aware of any planning efforts directed toward 
enrollment of this population. Two others reported that no 
such activities were provided. Two administrators indicated 
staff development activities directly related to African-
American males. Also reported were activities provided as a 
general approach to increase enrollment of minority 
students and students in general, and diversity training 
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provided to key campus groups. Table 4.18 presents all of 
the responses to this question from 11 college 
administrators at four of the seven colleges identified as 
having high African-American male persistence rates. No 
comments were provided by administrators at the other three 
colleges. 
Table 4.18 
Staff development related to African-American male 
enrollment 
Rank Response No. Percent 
Don't know or not aware of any staff 4 36 
development activities related to African-
American male enrollment 
No staff development activities related to 2 18 
African American males provided 
Staff development activities provided 2 18 
specific to African-American males 
Staff development activities provided as a 1 9 
general approach to enrollment of minority 
students 
Staff development activities provided as a 1 9 
general approach to enrollment of all 
students 
Diversity training provided to key campus 1 9 
groups including college management team and 
Achieve the Dream Core Team 
When asked to describe their college's staff 
development activities as they relate to African-American 
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male persistence, three administrators reported no 
activities specific to African-American male students; 
while three others cited general activities directed toward 
persistence of all students. Other respondents identified 
staff development activities directed to African-American 
male and minority student persistence in general, along 
with diversity training and training related to learning 
styles. Table 4.19 presents all of the responses to this 
question from the high African-American persistence 
colleges and includes responses from eight administrators 
at four colleges. 
These survey responses indicate that very limited 
staff development activity targeting black male student 
enrollment or persistence has been made available at these 
high persistence institutions. There is some evidence, 
however, that more generalized staff development has been 
offered toward student enrollment and persistence, 
including training specific to minorities and students with 
learning disabilities. These findings suggest that African-
American male student persistence may be enhanced by staff 
development activities of a general nature. 
Campus Climate 
The remaining factors related to African-American male 
persistence are most appropriately discussed as they relate 
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Table 4.19 
Staff development related to African-American male 
persistence 
Rank Response No. Percent 
1 No staff development activities related to 3 27.3 
African American males provided 
1 Staff development activities provided as a 3 27.3 
general approach to enrollment of all 
students 
2 Staff development ac t iv i t ies provided 1 9.1 
specific to African-American males 
2 Staff development ac t iv i t ies provided as a 1 9.1 
general approach to enrollment of minority 
students 
2 Diversity training provided to key campus 1 9.1 
groups including college management team and 
Achieve the Dream Core Team 
2 Staff development ac t iv i t ies provided 1 9.1 
related to learning styles 
2 Don't know of any staff development 1 9.1 
ac t iv i t ies related to African-American male 
enrollment 
to college c l imate . They include (1) inclusion of 
contr ibut ions by Africans and African-Americans in to 
college curriculum, and (2) oppor tuni t ies for expression of 
personal experience and explorat ion of i ssues r e l a t ed to 
African-American manhood. 
Twelve adminis t ra tors represent ing five high African-
American male pers i s tence colleges responded when asked to 
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comment about their respective colleges' efforts to include 
contributions by Africans and African-Americans into 
academic disciplines. While four respondents reported that 
they were not aware of such efforts, three administrators 
cited efforts to recognize African and African-American 
contributions through student activity and other special 
programs. Two other respondents reported course offerings 
Table 4.20. 
Inclusion of contributions by Africans and African-
Americans in curriculum 
Rank Response No. Percent 
1 Don't know or not aware of efforts to 4 26.7 
include contributions by Africans and 
African-Americans into curriculum 
2 African and African-American contributions 3 20 
recognized through student activity and othe 
special programs, including Black History 
Month 
3 Courses offered in African-American studies 2 13.3 
3 Availability of study abroad opportunities 2 13.3 
4 Courses offered in African studies 1 6.7 
4 Contributions of Africans and African- 1 6.7 
American are often included in history, 
humanities, and social science courses 
4 Courses offered in inter-cultural health 1 6.7 
care 
4 General broadening of focus in many 1 6.7 
disciplines from Eurocentric to world view 
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in African-American studies. Two others reported study 
abroad programs. Table 4.20 presents all of the responses 
to this question from the high African-American persistence 
colleges. 
When asked to describe their college's efforts to 
provide opportunities for the expression of personal 
experience and exploration of issues related to African-
American manhood, three community college administrators 
cited activities related to Black History Month. A variety 
of other activities were cited by individual administrators 
including African-American male focus groups, male-only 
student development classes, and African-American clubs and 
organizations. Ten administrators representing four of the 
seven high African-American male persistence colleges 
responded to this question. All of their responses are 
presented in table 4.21. 
While there is some evidence to suggest limited 
inclusion of the contributions of blacks into college 
curricula, most often these high persistence community 
colleges are characterized by a variety of extra-curricular 
programs and activities that provide for the recognition of 
such contributions. These activities are often centered 
around Black History Month. Likewise, opportunities for 






1 6 . 7 
1 6 . 7 
8 . 3 
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Table 4.21 
Opportunities for expression of personal experience and 
exploration of issues related to African-American manhood 
Rank Response No. Percent 
1 Black History Month activities 
2 Don't know/not sure of any opportunities 
2 Opportunities provided by African-American 
clubs/organizations 
3 Opportunities are provided within some 
courses 
3 Opportunities provided through African- 1 8.3 
American male focus groups 
3 Opportunities provided through male-only 
student development/orientation courses 
3 Opportunities provided through sports clubs 
3 Don't know or not aware of any such 
opportunities 
available through a variety of venues. These also include 
Black History Month programs and activities, along with 
African-American clubs and organizations. 
Danville Community College: A Case Study-
Data from the current study identified Danville 
Community College as the second most successful Virginia 
community college relative to both African-American male 
enrollment with a proportional enrollment rate of 2.05% and 
African-American male persistence with a combined 




8 . 3 
8 . 3 
8 . 3 
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Virginia community college found among the leaders in both 
African-American male enrollment and persistence. As a 
result, the author examined survey comments from DCC 
administrators, reviewed a variety of DCC documents, 
interviewed seven DCC employees, and conducted a focus 
group made up of African-American male students at DCC to 
formulate the following case study. The purpose of the case 
study is to ascertain programs and/or strategies in place 
they may have contributed to the high enrollment and 
persistence rates of African-American males at DCC. 
Overview of Danville Community College 
Danville Community College (DCC) is a single-campus 
college located in the City of Danville in the south 
central part of Virginia. The college, accredited by the 
Southern Association of Colleges and Schools, serves the 
residents of Danville along with Pittsylvania County and 
Halifax County. Like all Virginia community colleges, DCC 
is governed by the policies established by the Virginia 
Board for Community Colleges with guidance and support from 
the Danville Community College Board. 
DCC developed from two institutions, Danville 
Technical Institute, founded in 36, and the Danville 
Division of Virginia Polytechnic Institute, founded in 
1946. Programs taught by Danville Technical Institute were 
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brought under the Virginia Community College System during 
the summer of 1966; and, during the summer of 1968, the 
Danville Division of VPI merged with the existing community 
college (DCC, 2007). 
DCC ranks twelfth among Virginia's 23 community 
colleges with a 2007-2008 full-time equivalent enrollment 
of 2,508 and an unduplicated headcount of 6,491 students. 
Thirty-nine percent of DCC students are identified as 
African-American; 59% are white; and 2% are classified as 
other. Males make up 3 9% of the student population. DCC 
boasts a graduation rate of 26.2% and a transfer rate of 8% 
for full-time, first-time program placed students entering 
the college during the fall 2004 semester (VCCS, 2008) . 
DCC is guided by the following vision statement found 
in its 2007-2008 Catalog: "Danville Community College will 
be the college of choice in our region for exemplary 
educational programs and services" (p. 10). Its mission 
statement, found on the college's official website and in 
the catalog, states that "Danville Community College is 
committed to providing quality comprehensive higher 
education and workforce programs and services to promote 
student success and to enhance business and community 
development programs" (p. 10). 
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Also located in the college catalog, and of particular 
interest to this study, is the statement below. 
Danville Community College values the 
multicultural diversity of its students, faculty, 
and staff. We are committed to creating and 
nurturing a campus environment that welcomes and 
empowers all individuals. We recognize cultural 
differences of background, experience, and 
national origin, and we seek to promote a genuine 
understanding and appreciation of these 
differences. We also seek to recognize and 
promote the common bonds of humanity, which cross 
the boundaries of cultural difference (DCC, n.d., 
p.9) • 
A similar statement is prominently displayed on the 
college's website. 
Results 
Data obtained from DCC documents, survey responses, 
interviews with key personnel, and a focus group made up of 
African-American male students revealed four specific 
programs and two other themes that may contribute to the 
success of DCC in the retention and persistence of African-
American male students. These programs and themes are 
described below. 
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Achieving the Dream. Danville is one of 83 colleges in 
the nation participating in the Achieving the Dream: 
Community Colleges Count initiative funded through the 
Lumina Foundation for Education, the Knowledge Works 
Foundation, and the Nellie Mae Education Foundation. While 
Achieving the Dream does not specifically target African-
American males, the goal of the program is to support 
strategies to enhance learning and success for all 
students, particularly low income students, students of 
color, and first-generation students. Specific objectives 
of Achieving the Dream at DCC include increasing the 
percentage of students who complete developmental courses 
and advance to credit-bearing courses; enroll in and 
complete gatekeeper courses; complete courses they take, 
earning a grade of C or higher; re-enroll from one semester 
to the next; and earn certificates, diplomas and degrees 
(DCC, n.d.). 
Since starting the project in 2004, Danville Community 
College has employed the following research-based 
strategies to improve retention and graduation: 
• providing learning communities for underprepared 
college students; 
• providing expanded support services for learning 
community students; 
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• offering a revised student success course to improve 
students' knowledge of college orientation 
information and success strategies; 
• expanding training for academic advisors and support 
personnel; 
• establishing an enrollment management team to 
address retention and graduation; and 
• providing short-term topical workshops to enhance 
student knowledge of academic processes (Boylan, 
2008). 
Universally, DCC personnel interviewed for this study 
identified the Achieving the Dream project as influential 
in the persistence of students served, including African-
American males. Specifically, they cited Achieving the 
Dream for positively impacting the college's strategic 
planning, use of data, and staff development activities as 
they relate to low income, first-generation, and minority 
students. As one DCC employee stated: 
. . . I think the Achieving the Dream, and the 
education that came with it, was huge for this 
campus because with that program a lot of outside 
resources came in. It brought up conversations 
that I don't think this campus would have had 
otherwise. It really directed the staff and 
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faculty to do that. When you break out the 
statistics and the faculty and staff see that, to 
me, right there, it's just screaming "we have 
some issues." 
African American Culture Club. The African American 
Culture Club, formerly known as the Afro-American Culture 
Club, was established at Danville Community College in 1973 
by Fred Lloyd III, DCC's first full-time black faculty 
member, and Russell Scruggs, a faculty colleague (AACC, 
n.d.). According to a club publication, the club was 
organized "to promote a greater understanding of and 
appreciation for African American culture" through a 
combination of exhibits, programs, speakers, and other 
events. The club is also very instrumental in the college's 
annual Black History Month activities. Members of the club 
are involved in a variety of community service projects. 
Past club sponsored events include sickle cell anemia 
testing, art exhibits, plays, fashion shows, and trips to 
the National Black Student Leadership Development 
Conference and the Virginia Community College System 
Student Leadership Conference. Membership in the African 
American Culture Club is open to all DCC students. 
During interviews with DCC personnel, the African 
American Culture Club was identified as a critical element 
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in the recruitment and enrollment of African-American 
students including African-American males. The club was 
recognized for providing opportunities for African-American 
male self-exploration and expression, and as a partner in 
providing a wide range of advising and student development 
services required to meet the needs of African-American 
male students. While none of the focus group participants 
are active members of the African American Culture Club, 
all of them were aware of its contributions to the college 
and all had participated in one or more club activities. 
Alliance for Excellence. Formed in 1986, Alliance for 
Excellence, a coalition of African-American churches and 
four community colleges including Danville Community 
College, seeks to increase participation in higher 
education among African-Americans in communities throughout 
central Virginia(Alliance for Excellence, n.d.). This 
collaborative effort promotes awareness of higher education 
opportunities and stresses the importance of academic 
excellence. According to the organization's website, 
"Churches provide a compelling motivational foundation for 
the program, and college counselors, faculty and staff 
provide educational assistance and guidance." At Danville 
Community College, Alliance activities are guided by four 
overarching goals: 
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• to increase African-American enrollment; 
• to increase African-American retention and 
graduation rates; 
• to provide programs to enhance the African-American 
experience on campus; and 
• to increase transfer rates from two-year to four-
year colleges and universities (DCC, 2006). 
Some recent activities include an annual Academic Awards 
Program for local high school graduates, campus tours of 
DCC and historically black colleges and universities, 
annual College Day, admissions and financial aid workshops, 
and leadership conference scholarships. 
DCC personnel were extremely complimentary of the role 
played by Alliance for Excellence as a bridge between the 
college and the African-American community. According to 
one interviewee: 
The Alliance for Excellence is able to make 
connections with African-American churches . . ., 
identify students performing well at the 
secondary level . . ., and conduct activities 
geared toward all students of color including 
African-American males. The Alliance for 
Excellence is the one thing that comes to mind 
immediately that connects DCC to the community. 
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College personnel recognize Alliance for Excellence as a 
critical element in both the enrollment and persistence of 
African-American male students at DCC. 
President's Advisory Panel on Black Concerns. The 
President's Advisory Panel on Black Concerns was 
established at Danville Community College 1989 by then-
President Arnold Oliver and continues under current 
President B. Carlyle Ramsey (A. Burney, personal 
communication, November 19, 2008) . The Panel is currently 
made up of 30 African-American business, government, 
education, and religious leaders who serve at the 
invitation of the college president. Meetings of the panel 
are regularly attended by the Vice President for Academic 
and Student Services and other members of the President's 
Cabinet as needed to implement strategies suggested by the 
Panel. The singular purpose of the Panel is to support the 
mission of DCC by recruiting and retaining greater numbers 
of African-American students so that the College will 
better reflect the demographics of the service region. The 
Panel has also identified and nominated potential African-
American faculty, staff, and administrators as a strategy 
to enroll more black students. 
Like Alliance for Excellence, college personnel 
recognize the vital role played by the President's Advisory 
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Panel in connecting the college to the African-American 
community. Referring to the Panel as a "think tank," one 
interview participant offered the following description of 
the Panel. 
Those folks come together, and . . . the 
discussions are very frank. Nobody hedges around. 
They come out and say whatever they think or 
believe. If there happens to be a particular 
issue that may be of some concern, like 
graduation rates, that's an issue that is on the 
table. And these folks give their opinions. 
Again, people are very open . . . I don't ever 
hear anybody hold a punch. 
While the Panel seeks to support the enrollment and 
persistence of all African-American students, it is obvious 
from staff comments that the Panel is aware of and 
concerned about the unique needs of African-American males. 
According to one staff member who regularly meets with the 
Panel, "The committee . . . [has] a very narrow, very 
targeted scope dealing with issues of black students, and 
African-American males are at the forefront of our 
conversations." 
Recognition of the needs of African-American male 
students. As stated earlier, Danville Community College 
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prominently displays in a variety of college publications a 
value statement regarding its commitment to recognizing and 
meeting the needs of a diverse student body. It is evident 
from review of institutional documents and personnel and 
student comments that this statement is not just words on 
paper. Rather, it is a commitment that has apparently 
permeated and saturated the Danville Community College 
culture. It is also evident that this commitment to "a 
campus environment that welcomes and empowers all 
individuals" includes African-American males in spite of 
only a few references to African-American males in college 
documents and suggestions from college staff and students 
that there are no programs that target this population. 
Input from survey and interview participants indicates 
that concern for the special needs of African-American male 
students has influenced each of the programs described 
above and flavored the college's research and planning 
efforts and staff development activities. This concern is 
clearly described in the following comments from one DCC 
administrator. 
When developing our Quality Enhancement Plan 
for SACS and the Achieving the Dream grant 
initiative, a vision to action strategic planning 
process was followed to institutionalize the 
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strategies developed around the first-year 
experience and improving success for all 
students. Demographic data on student groups were 
presented and African-American male enrollment 
was identified as an area of concern. The new 
college success skills course and learning 
communities developed as a result of those 
discussions indicated a need to recruit African-
American males and have a diverse faculty to 
mentor and teach them. Discussions were tied to 
activities to support African-American males once 
we got them on our campus. We have conducted 
diversity professional development and recruited 
mentors and adjunct faculty that we thought could 
relate well to [African-American male] students 
and inform our practice. 
The College's commitment to African-American males is 
further supported by comments from other College personnel 
who cited specific examples of staff development activities 
related to the needs of black male students. These included 
a variety of presentations and workshops, including one 
conducted by a recognized expert, and a field trip to an 
all-male, historically black college. 
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Many of the survey and interview respondents 
referenced the College's attempt to establish a section of 
the mandatory SDV 100 Student Success Skills course 
designed to address the unique needs of African-American 
males. While this effort was not deemed a success, 
primarily because of the College's inability to restrict 
enrollment in the course to African-American males, it 
clearly indicates the College's intent to support this 
population. 
The College's commitment to this group is also evident 
in the personal commitment to their success expressed by 
many of the personnel participating in the study. While 
there is not a formal mentoring program at DCC for African-
American males, several respondents spoke of both an 
individual and a collective effort on the part of some 
personnel to fill that role. According to one respondent, 
"We've hit each other across the head enough to know that 
we have to work with that [African-American male] 
population." This informal mentoring effort on the part of 
DCC staff was acknowledged by participants in the student 
focus group. Each of them was able to identify an 
individual at the College that served as a mentor and 
confidant. 
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Recognition of Need to Improve. While most of the 
interview participants described the racial and social 
climate at Danville Community College as good or, at least, 
getting better, they unanimously saw opportunities for 
enhancement, using such phrases as "a lot of room for 
improvement" and "a huge way to go." One interviewee 
described the climate this way: 
When I first came to work here so many of the 
majority race faculty . . . made the comment that 
we need to get back to the days of the good old 
student. And what they meant by the good old 
student was that they were homogenous. We have 
come far beyond that; but, at the same time, we 
still have a ways to go. 
Another provided this assessment, ". . .we are respectful 
of each other, we work with each other, but . . . there is 
more we need to do to get together." 
Many respondents offered specific areas in need of 
improvement that could enhance the college climate and make 
it more supportive of African-American male students. One 
issue identified by both staff and students is the under-
representation of African-American faculty in general, and, 
more specifically, the absence of African-American male 
faculty members. One DCC employee pointed out that in a 
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faculty of about 60, there are only three full-time 
African-American faculty members, and all are females. As 
one student stated: 
I wish there were a few more African-American 
teachers, especially African-American male 
teachers. When I was in high school, the African-
American male teachers would stop you in the hall 
and check up on you. They would pull me to the 
side and just talk to me. . . . And it hit you a 
little bit harder because he was black, too. 
DCC personnel and students also identified expanded 
student activities as important to the enrollment and 
persistence of African-American male students, noting that 
extracurricular activities have in the past been a strength 
that has helped to keep African-American male students on 
campus. The basketball team, eliminated last year for 
financial reasons, was specifically named by several 
respondents. Members of the student focus group also talked 
about the need for more activities that "stretch your mind" 
and provide opportunities to research and express ideas. 
Several interview respondents pointed to the overall 
increase in African-American student enrollment over the 
past several years as evidence that DCC is working hard to 
improve its appeal and support of minority students. Both 
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the successes and challenges are reflected by the following 
statement by one DCC employee. "Students are coming to us 
now. We are the first choice among local students of color. 
It's something we must be doing that's right; but I know 
there are other things we need to improve to ensure that 
African-American males graduate." 
Summary 
The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
enrollment and persistence of African-American males. The 
study was conducted using a mixed-method design, providing 
an inclusive investigation of the research questions. 
Existing data was used to calculate individual college 
enrollment and persistent rates, along with two other 
variables in the study. A researcher designed survey of 
college academic and student development administrators was 
used to gather quantitative and qualitative data on other 
variables. A document review, faculty and administrator 
interviews, and a student focus group were used to gather 
additional data on one Virginia community college 
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identified as having high African-American male enrollment 
and persistence rates. 
The quantitative analysis identified eleven variables 
significantly related to high African-American male 
enrollment. In general, high levels of African-American 
male enrollment are associated with: 
1. larger institutions; 
2. strategic planning efforts that include programs to 
positively impact the enrollment and persistence of 
African-American males; 
3. collection and dissemination of institutional data 
about the educational outcomes of African-American 
males; 
4. staff development activities aimed at overcoming 
barriers to African-American male enrollment and 
persistence; 
5. advising models that include tutoring; 
6. advising models that include financial management; 
7. promotion and support of minority student 
organizations; 
8. support of African-American male students in the K12 
pipeline through cooperation and collaboration with 
other institutions of higher education; and 
151 
9. a general social and cultural climate within the 
college that is supportive of African-American male 
students. 
The eleven associated variables were used in a regression 
model to determine how well they predict college enrollment 
of African-American males. While the shared variance of the 
predictor variables was high, the relationship failed to 
reach significance at p .05. 
Only one of the variables used in the study, the 
inclusion of contributions by Africans and African-
Americans into college curricula, was found to be 
significantly related to African-American male student 
persistence. Three other variables, (1)staff development 
activities aimed at overcoming the barriers to African-
American male enrollment, (2) staff development activities 
aimed at overcoming the barriers to African-American male 
persistence, and (3) opportunities for the expression of 
personal experience and exploration of issues related to 
African-American manhood, were moderately correlated but 
were not found to be significant at p .05. Ignoring the 
significance standard, the author used these four variables 
in a standard regression model. As anticipated, the shared 
variance of these factors was weak and failed to reach 
significance. 
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The failure of many of these analyses to reach 
statistical significance can be directly linked to three 
factors: (1) the small number of community colleges in the 
study, (2) the skewed distribution of the enrollment and 
persistence rates, and (3) overlap among the variables used 
in the regression models. The p value in correlation and 
regression analyses is generally set at .05, indicating 
only a 5% probability that the observed relationships are a 
result of chance alone. Larger p values suggest a larger 
probability that the relationships are a result of chance. 
While many of these results are outside the boundaries of 
what can be confidently reported, they are worthy of 
further examination in light of the limitations of the 
study. 
The results of the quantitative analyses were then 
used to guide the qualitative component of the study. 
Survey participant comments and observations associated 
with enrollment and persistence correlated variables were 
recorded and explored. 
While there is some evidence of programs and practices 
targeting African-American males at high enrollment and 
high persistence community colleges, the prevailing 
evidence suggests that both African-American male 
enrollment and persistence can be enhanced and encouraged 
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by strategic efforts and student development activities 
intended for a wide range of students. The participant 
comments also indicate a connection between many of the 
associated variables and structured programs that target 
"at-risk," "underserved," and minority populations 
including federal TRIO programs, Achieving the Dream, and 
other regional and college-based programs. 
Campus climates on the high enrollment and high 
persistence colleges were portrayed as supportive of all 
students and as institutions where diversity is encouraged 
and respected. These college climates are enhanced by the 
presence of African-American and African-American male 
student organizations, and by African-American male 
involvement in other more general student organizations and 
activities. These colleges are further characterized by a 
variety of extra-curricular activities that provide for 
recognition of the contributions by Africans and African-
Americans to American society. 
Lastly, a case study was conducted of Danville 
Community College (DCC), the only college in the study 
identified as having both African-American enrollment and 
persistence more than one standard deviation above the mean 
college rates. The case study was also guided by the 
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variables identified as associated with high enrollment and 
persistence rates. 
The case study revealed four specific programs that 
may contribute to the enrollment and persistence of 
African-American male students at DCC. The programs 
include: 
1. Achieving the Dream - a national, grant funded 
program designed to enhance learning and success for 
all students, particularly low income students, 
students of color, and first-generation students; 
2. African American Culture Club - organized to promote 
a greater understanding of and appreciation for 
African American culture through a combination of 
exhibits, programs, speakers, and other events; 
3. Alliance for Excellence - a coalition of African-
American churches and four community colleges 
including Danville Community College that seeks to 
increase participation in higher education among 
African-Americans in communities throughout central 
Virginia; 
4. President's Advisory Panel on Black Concerns - made 
up of African-American business, government, 
education, and religious leaders, the panel seeks to 
support the mission of DCC by recruiting and 
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retaining greater numbers of African-American 
students. 
In addition to these programs, two general themes emerged 
from the DCC case study: (1) a recognition of the unique 
needs of African-American male students, and (2) a 
recognition of the college's need to improve its social and 
cultural climate as it relates to African-American male 
students. Elements of these programs and themes validate 
and contribute to the earlier findings from the open ended 
survey questions. 
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CHAPTER V: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Introduction 
The purpose of this study was to determine which of 
the 23 member colleges of the Virginia Community College 
System (VCCS) have been able to enroll and graduate or 
transfer the highest proportional number of African-
American male students and to identify the institutional 
characteristics and practices that best predict the 
enrollment and persistence of African-American males. This 
chapter presents an overview of the study and a summary of 
the data previously presented including conclusions about 
the data. Additionally, recommendations for implementation 
of the study's results and suggestions for additional 
research will be offered. 
Overview of the Study 
Background 
While the number of African-American males enrolled in 
American institutions of higher education have increased 
over the past 20 years, both the rate of enrollment and the 
rate of graduation have been reported as proportionately 
low when compared to other groups (Hefner, 2004; Leach, 
2002). Although community colleges often serve as the 
primary opportunity for access to higher education for many 
underserved Americans, U.S. census data indicate the rate 
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of African-American male enrollment in these institutions 
has increased at a rate far short of the overall enrollment 
increases over the past decade. Similarly, graduation rates 
for black males from community colleges remain far below 
those of African-American females and other minority males. 
These national enrollment and degree attainment statistics 
are reflected in the member institutions of the Virginia 
Community College System. 
Existing research on college enrollment has focused 
primarily on majority students attending 4-year 
institutions and has failed to disaggregate minority 
students or examine issues related to two-year college 
enrollment (Bateman & Hossler, 1996; Kern, 2000; Somers, et 
al., 2006). Emerging research, however, suggests 
significant differences in factors contributing to college 
enrollment for community college students (Bers & Galowich, 
2002; Stokes & Somers, 2004; Summers et al.,2006) and 
African-American students (Bateman & Hossler, 1996; Perna, 
2000). 
Likewise, prevailing research related to student 
retention and persistence reflects the experiences of 
majority culture students attending residential 4-year 
colleges and universities; while studies who have examined 
community college retention have been inconclusive (Borglum 
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& Kubala, 2000; Burnette, 1996; Ross, 1992; Tinto, 1997). 
Studies that have targeted African-American male students 
have focused on student cognitive and background factors 
and have been limited to students attending a single 
institution (Hagedorn et al., 2002; Mason, 1998). Other 
researchers suggest, however, that student characteristics 
alone cannot predict persistence in higher education, and 
that institutional characteristics may also contribute to 
successful college persistence, especially for 
traditionally underserved populations (Pascarella & 
Terenzini, 1991; Bush, 2004; Habley & McClanahan, 2004; 
Bailey, Calcagno, Jenkins, Kienzel, & Leinbach, 2005). 
The literature review identified a number of 
institutional characteristics and practices that may 
contribute to community college enrollment and persistence 
in general and among African-American male students in 
particular. The current study sought to determine which of 
these factors best predict African-American male enrollment 
and persistence in Virginia community colleges. The 
following research questions were posed to accomplish the 
purpose of this study: 
1. Given the likely differences in the proportional 
enrollment rates of African-American male 
students among the 23 member colleges of the 
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Virginia Community College System, what 
institutional characteristics and practices best 
predict the enrollment of African-American males 
at Virginia Community College System member 
schools? 
2. Given the likely differences in the persistence 
rates of African-American male students among the 
23 member colleges of the Virginia Community 
College System, what institutional 
characteristics and practices best predict the 
persistence of African-American males at Virginia 
Community College System member schools? 
This study was conducted to fill, in part, a void in 
the research related to institutional factors that promote 
the enrollment and persistence of African-American males in 
community colleges. Study findings provide valuable 
information to community college leaders and others who are 
concerned about and committed to addressing the alarmingly 
low rates of participation and persistence among African-
American male students. 
Methodology 
The study was conducted using a mixed methods design 
allowing for a more inclusive analysis of the research 
questions than could have been accomplished using 
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quantitative or qualitative analysis alone. This mixed 
methods study followed a sequential explanatory design 
consisting of two distinct phases: quantitative followed by 
qualitative (Creswell, Piano Clark, et al. , 2003). 
The data used in the quantitative phase of the study 
included existing population data from the U.S. Census 
Bureau, and enrollment, persistence, and faculty data for 
each of Virginia's 23 community colleges from IPEDS. Using 
these data, the researcher was able to calculate college 
enrollment rates, persistence rates, size, and ratio of 
African-American faculty to overall faculty. 
U.S. Census Bureau data also identified eight Virginia 
community colleges located in the western part of the state 
that serve areas where African-American males make up only 
2.28% or less of the total population. These eight colleges 
are also among the lowest in the VCCS in enrollment of 
African-American male students including both total 
enrollment and full-time, program-placed enrollment. It is 
highly likely that the inclusion of these schools in this 
study would disproportionately impact the distribution of 
enrollment and persistence rates among VCCS colleges; and 
as a result, these schools are not included in the study. 
Additional data on college characteristics were 
gathered using a researcher-designed survey of VCCS 
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academic and student affairs administrators. The survey-
included questions in a structured response format using a 
Likert-type scale. Survey responses were sorted by college 
and a mean score was calculated for each VCCS college for 
each of the variables measured by the survey. 
The study incorporated descriptive, correlation, and 
regression analyses to first examine African-American male 
enrollment and persistence at Virginia community colleges 
and, secondly, identify institutional characteristics that 
best predict the enrollment and persistence of African-
American males. 
The results of the quantitative analyses were then 
used to guide the qualitative component of the study. 
College administrator comments regarding institutional 
characteristics related to African-American male enrollment 
and persistence were gathered through open-ended questions 
included in the above referenced survey. The responses from 
high enrollment and persistence colleges were recorded and 
explored as appropriate, utilizing total counts, 
frequencies of response, and rank order of responses within 
each question. These comments provided insight into how the 
related variables are brought into play at high performing 
institutions. 
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A final qualitative component of the study utilized 
interviews, a focus group, and a document review to present 
a brief case study of the only Virginia community college 
identified through the quantitative analyses as having both 
significantly higher African American male enrollment rates 
and significantly higher African-American male persistence 
rates. The case study was also guided by the results of the 
correlation and regression analyses and provided an 
opportunity to see how the characteristics, policies, and 
practices of a single institution have been synergized to 
positively impact the enrollment and persistence of 
African-American male students. 
Findings and Conclusions 
Research Question 1: Given the likely differences in the 
proportional enrollment rates of African-American male 
students among the 23 member colleges of the Virginia 
Community College System, what institutional 
characteristics best predict the enrollment of African-
American males at Virginia Community College System member 
schools? 
The current study confirmed differences in 
proportional enrollment of Africa-American males among 
Virginia community colleges. These enrollment rates ranged 
from .73% to 2.42%, with a mean enrollment rate of 1.34% 
163 
(SD = .0053). Eleven of the 29 predictor variables included 
in the study were found to be significantly correlated with 
African-American male enrollment. In general, high levels 
of African-American male enrollment are associated with: 
1. larger institutions; 
2. strategic planning efforts that include programs to 
positively impact the enrollment and persistence of 
African-American males; 
3. collection and dissemination of institutional data 
about the educational outcomes of African-American 
males; 
4. staff development activities aimed at overcoming 
barriers to African-American male enrollment and 
persistence; 
5. advising models that include tutoring and financial 
management counseling; 
6. promotion and support of minority student 
organizations; 
7. support of African-American male students in the K12 
pipeline through cooperation and collaboration with 
other institutions of higher education; and 
8. a general social and cultural climate within the 
college that is supportive of African-American male 
students. 
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These variables were inserted into a standard 
regression model that indicated a high predictive value for 
the model, suggesting that approximately 90% of the 
variance in enrollment rates might be accounted for by the 
combination of these variables. This relationship, however, 
failed to reach statistical significance, likely a result 
of the small number of institutions in the study. While 
this relationship falls outside of the standard range of 
significance, it is worth reporting given the high 
predictive value of the model. 
The variables related to African-American male 
enrollment logically cluster into three broad areas: 
strategic effort, student development, and campus climate. 
The majority of the variables, however, are related to 
strategic effort. These clusters and related variables are 
reported in Table 5.1. 
The survey comments related to the strategic effort 
variables from high African-American male enrollment 
colleges indicate that strategic planning and staff 
development activities impacting black male enrollment and 
persistence often target (1) all students in general, (2) 
"at risk" and "underserved" groups, and (3) African-
American males in particular. Survey comments also indicate 
that data related to the educational outcomes of African-
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American males is collected and disseminated most often as 
part of a general approach to data management. It is 
further evident from the survey comments that the 
identified strategic planning, staff development, data 
utilization are often associated with structured programs 
that target "at-risk," "under served," and minority-
populations. Examples of these programs include federal 
TRIO programs and Achieving the Dream initiatives. 
An additional variable, collaboration with other 
higher education institutions in support of black males in 
the K-12 pipeline, was included in the strategic effort 
cluster. When asked to describe college collaborative 
efforts, however, most participants cited partnerships with 
K-12, religious, civic and community agencies. The few who 
addressed collaboration with other higher education 
entities reported cooperative arrangements with neighboring 
4-year colleges and universities. 
The two variables grouped under student development 
were presented in the survey as components of a 
comprehensive advising model that addresses a broad range 
of developmental needs. Survey respondents were asked to 
share comments regarding their respective college's overall 
advising model. As such, comments specific to tutoring and 
Table 5.1 
Variables related to African-American male enrollment 
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financial management counseling were not available. 
However, based on the comments presented, high African-
American male enrollment colleges are described as having 
advising models that address the needs of all students as 
opposed to models focusing on unique needs of black males. 
The three remaining variables associated with higher 
African-American male enrollment all contribute to college 
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social and cultural climate. Unfortunately, this study does 
not include qualitative data to support the relationship 
between college size and enrollment. Regarding student 
organizations, these high enrollment colleges are portrayed 
as having African-American and African-American male 
organizations, and African-American male participation and 
involvement in other more general student organizations and 
activities. Campus climates are described as supportive of 
all students, and supportive and inclusive of African-
American males. 
The case study conducted at Danville Community College 
(DCC) validates many of the survey findings, especially the 
role of structured programs as a medium for delivery of 
many of the characteristics and practices found to be 
associated with high African-American male enrollment. The 
case study identified four such programs: Achieving the 
Dream, the African American Culture Club, the Alliance for 
Excellence, and the President's Advisory Panel on Black 
Concerns. These programs contribute to strategic planning, 
use of data, staff development, student services and 
activities, collaboration with outside agencies, and a 
supportive campus climate. The case study also revealed two 
pervasive themes that may also contribute to African-
American male enrollment. These themes, (1) a recognition 
168 
of the unique needs of African-American male students and 
(2) a recognition of the need to improve services and 
programs targeting African-American male students, have 
influenced each of the programs above and flavored the 
college's research, planning, and staff development 
activities. Additionally, these themes provide the 
foundation for the personal commitment expressed by DCC 
staff toward the success of black male students, and 
contribute a climate supportive of them. 
The research findings presented in this study support 
emerging research on community college enrollment, 
suggesting that community college characteristics can play 
a prominent role in the enrollment of African-American male 
students. The current findings suggest that a range of 
institutional characteristics and practices may influence 
the enrollment of African-American males in Virginia 
community colleges. These characteristics and practices are 
grouped into three larger categories, (1) strategic 
efforts, (2) student development, and (3) campus climate. 
Further, the current study indicates that, while African-
American male enrollment may be enhanced by targeted 
programs and practices, their enrollment may also be 
strengthened by robust, more generic efforts aimed at all 
"at-risk," "underserved," and minority populations, and at 
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all students in general. Findings also suggest that many of 
the characteristics and practices related to African-
American male enrollment may be best delivered through 
formal, structured programs and activities similar to those 
described in the Danville Community College case study. 
Finally, the study points to the importance of an 
institutional recognition of the unique needs of African-
American males and a commitment to meet those needs. 
Research Question 2: Given the likely differences in the 
persistence of African-American male students among the 23 
member colleges of the Virginia Community College System, 
what institutional characteristics best predict the 
persistence of African-American males at Virginia Community 
College member schools? 
The current study confirmed differences in persistence 
of African-American male students among Virginia community 
colleges. These persistence rates ranged from .34% to 
33.33% with a mean enrollment rate of 17.4% (SD = .0630) . 
The distribution of persistence rates exhibited a distinct 
positive skew with most colleges clustered toward lower 
rates of persistence. Only one of the 29 predictor 
variables included in the study, inclusion of contributions 
made by Africans and African-Americans into academic 
disciplines, was found to be significantly correlated with 
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African-American male persistence. Three other variables 
displayed moderate correlation with persistence, but failed 
to reach significance at the p <.05. These variables 
suggest possible relationships between African-American 
persistence and (1) staff development activities aimed at 
overcoming barriers to African-American male enrollment and 
persistence, and (2) opportunities for expression of 
personal experience and exploration of issues related to 
African-American manhood. Failure of these correlations to 
reach statistical significance is likely related to the 
small number of schools in the study and the skewed 
distribution of persistence rates, and indicates a greater 
possibility that the relationships are a result of chance. 
The author ignored the generally accepted boundaries 
regarding significance and used all four correlated 
variables in a standard multiple regression model. The 
shared variance of these factors was weak and failed to 
reach significance. 
The four related variables were further investigated 
by examination of survey comments from high African-
American male persistence colleges and the Danville 
Community College case study. Survey comments indicated 
only limited staff development activities aimed 
specifically at overcoming barriers to African-American 
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male enrollment and/or persistence. Others indicated that 
staff development activities more often focused on the more 
general needs of minority students; while others pointed to 
even more universal training aimed at enrollment and 
persistence of all students. 
Survey respondents reported some college efforts to 
incorporate contributions of blacks into the curriculum 
through a variety of courses. More often, however, these 
high African-American persistence colleges are 
characterized by a variety of extra-curricular programs and 
activities that highlight the contributions of Africans and 
African-Americans. Regarding opportunities for African-
American male expression and self-exploration, respondents 
pointed to such venues as Black History Month activities 
and African-American clubs and organizations. 
The Danville Community College case study supported 
the survey findings and again pointed to the role of 
previously identified programs in providing activities 
possibly related to African-American male persistence. 
These programs offer the stimulus for staff development 
activities, forums for recognition of academic 
contributions by blacks, and a platform for expression and 
exploration of ideas related to African-American manhood. 
Additionally, the two prevailing themes uncovered in the 
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case study, (1) recognition of the unique needs of African-
American male students and (2) recognition of the need to 
improve services and programs targeting African-American 
male students, have influenced staff development activities 
and contributed to a campus climate inclusive and 
supportive of African-American male students. 
The quantitative findings are inconclusive about the 
role that institutional characteristics and practices play-
in the persistence of African-American male students in 
Virginia community colleges. Furthermore, these findings do 
little to refute the traditional literature and research 
which conclude that individual characteristics and pre-
college experiences are better predictors of persistence. 
There is evidence, however, that a curriculum and 
campus environment inclusive of the academic contributions 
of Africans and African-Americans can contribute to the 
success of black male students. There is also some 
indication that African-American male student persistence 
may be enhanced by staff development aimed at the 
overcoming the barriers related to black student enrollment 
and persistence, and by providing opportunities for 
African-American male student expression and self-
exploration. Finally, findings suggest that the 
characteristics and practices possibly related to African-
American student persistence may be best delivered through 
formal, structured programs and activities within a 
supportive and inclusive campus environment as described in 
the Danville Community College case study. 
Key Findings and Recommendations 
This study was implemented to identify community 
college characteristics and practices that best predict 
African-American male enrollment and persistence in 
Virginia Community Colleges. The research findings suggest 
a number of recommendations for community college leaders 
and others concerned about the alarmingly low rates of 
college participation and achievement by African-American 
males. It is the hope of the author that these findings and 
recommendations will serve as a springboard for all 
Virginia community college stakeholders to begin both 
system-wide and institutional dialogue regarding the 
disproportionately low enrollment and persistence rates of 
black male students and how these rates can be most 
effectively influenced. The key study findings and related 
recommendations are delineated below. 
Key Finding #1 
Community college characteristics can play a prominent 
role in the enrollment of African-American male students. A 
range of institutional characteristics and practices were 
identified in the current study under the broad categories 
of strategic effort, student development, and campus 
climate. Recommendations related to strategic effort 
include: 
• The Virginia Community College System (VCCS) and its 
member colleges should collect and distribute system-
wide and institutional data related to the enrollment 
and persistence of African-American male students. 
• The VCCS and its member colleges should develop 
system-wide and institutional goals and strategies 
aimed at increasing the number of African-American 
male students attending Virginia community colleges. 
• The VCCS and its member colleges should develop 
system-wide and institutional goals and strategies 
aimed at increasing the graduation and transfer rates 
of African-American male students attending Virginia 
community colleges. 
• The VCCS and its member colleges should provide staff 
development activities aimed at overcoming barriers to 
African-American male student enrollment and 
persistence. 
• The VCCS and its member colleges should expand 
collaborative programs with K-12 partners, community-
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based organizations, and other institutions of higher 
education to support African-American male enrollment 
and achievement. 
Relative to student development, the author recommends 
that: 
• Each VCCS college provide a comprehensive student 
development program that address a wide range of 
developmental and counseling needs, including tutoring 
and f i nanc i a1 management. 
Recommendations related to campus climate include: 
• The VCCS and its member colleges should encourage and 
support the formation of African-American and/or 
African-American male student organizations. 
• The VCCS and its member colleges should encourage and 
support campus activities that contribute to a college 
climate that is welcoming and supportive of African-
American male students. 
Key Finding #2 
While African-American male enrollment may be enhanced 
by targeted programs and practices, their enrollment may 
also be strengthened by robust, more generic efforts aimed 
at all "at-risk," "underserved," and minority populations, 
and at all students in general. As a result, it is 
recommended that Virginia community college leaders: 
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• Develop college, regional, and/or state-wide support 
programs that directly target African-American male 
students. 
• Develop college, regional, and/or state-wide support 
programs that target "at-risk," "underserved," and 
minority students. 
• Provide resources to strengthen and enhance existing 
student development programs that support all 
students. 
Key Finding #3 
Many of the characteristics and practices related to 
African-American male enrollment may be best delivered 
through formal, structured programs and activities 
comparable to those identified in the Danville Community 
College case study. The previously stated recommendations 
to develop college, regional, and/or statewide support 
programs targeting "at-risk," "underserved," and minority 
students in general, and African-American male students 
specifically, provide a partial response to this finding. 
It is further recommended that VCCS colleges pursue 
participation in national grant supported programs designed 
to meet the needs of "at-risk," "underserved," and minority 
students such as Achieving the Dream and federal TRIO 
programs. 
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Key Finding #4 
Although the study findings were inconclusive 
regarding the relationship between institutional 
characteristics and African-American male student 
persistence, the study does indicate that curricula and 
campus environment inclusive of the academic contributions 
of Africans and African-Americans can contribute to the 
success of black male students. In response to this 
finding, it is recommended that VCCS faculty members 
include significant contributions by Africans and African-
Americans in all academic disciplines and that colleges 
provide activities and programs that highlight the academic 
and cultural contributions of Africans and African-
Americans . 
Key Finding #5 
A final finding from the study highlighted the 
importance of an institutional recognition of the unique 
needs of African-American males and a commitment to meet 
those needs. Adoption of any or all of the above 
recommendations would serve as evidence of such recognition 
and commitment. 
Suggestions for Future Research 
The alarmingly low rates of African-American male 
enrollment and persistence in higher education, and the 
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social implications related to their lack of participation 
and achievement, underscore the glaring need for additional 
research in this area. Moreover, since community colleges 
often serve as the primary point of access to higher 
education for many African-American males, further research 
should focus on factors that support enrollment and 
persistence in the two-year college setting. These 
observations, combined with the results and conclusions of 
the current study, suggest a number of recommendations for 
further research. 
Since the results of the current study were likely 
limited by the small number of schools examined, a similar 
study including substantially more institutions might 
provide more significant results and provide additional 
insight into the role of institutional characteristics. 
Additionally, the current study was limited to Virginia 
community colleges. Broadening the study to include other 
states and regions of the country would also be helpful. 
Additional study that would isolate the effects of 
institutional characteristics, programs, and practices on 
African-American male enrollment and persistence would be 
beneficial in helping community college decision makers 
determine specific strategies for improvement. The current 
study was unable to account for a number of other factors 
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such as: differences between urban, suburban, and rural 
colleges; socio-economic status; region of the state; and 
enrollment and graduation rates of other subgroups. 
Larger college size as determined by full-time 
equivalent enrollment was identified in the current study 
as associated with higher African-American male enrollment. 
The current study, however, failed to provide a mechanism 
to further explore this phenomenon. Additional research 
should be conducted to examine characteristics of larger 
community colleges as they relate to black male student 
enrollment and persistence, and offer recommendations for 
replicating these characteristics on smaller college 
campuses. 
While the current study examined college 
characteristics that support enrollment and persistence, it 
does not offer insight into characteristics that discourage 
African-American male participation and success. A 
qualitative study is needed that would include interviews 
with black male students who fail to enroll or who drop out 
of community colleges. Such a study would provide a greater 
understanding of why African-American males fail to enroll 
and graduate. Additionally, the current study examined 
college characteristics from the viewpoint of college 
academic and student development administrators. 
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Examination of these characteristics from the viewpoint of 
African-American male students would offer an alternative 
perspective. 
Finally, a thorough analysis of best practices in 
community colleges with exemplary African-American male 
enrollment and persistence rates is needed to corroborate 
the findings and recommendations of the current study. 
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APPENDIX B 
Institutional Practices and African-American Male Enrollment and Persistence 
Please take a few minutes to fill out this survey on institutional practices that may impact 
African-American male enrollment and persistence in Virginia community colleges. 
Respondent identities will not be reported in research findings. Thank you for your 
participation. Please note that the survey is printed on front and back of the page to 
reduce paper consumption. 
Demographic Information 
Please indicate the age group to which you belong: 
o o o o o 
Under 30 30-39 40-49 50-59 60 and over 
Please indicate the racial or ethnic group with which you identify: 
o o o o 
African-American American Indian or Asian or Pacific Islander Hispanic 
or Black Alaskan Native 
Please indicate your gender: 
o o 
Female Male 
Please indicate the area in which you primarily work: 
o o o 
Academic Affairs Student Affairs Both Academic and 
Student Affairs 
Please indicate the number of years you have been employed in your current 
position: 
o o o o o o 





Please indicate your level of agreement with the following statements as they relate to the 
community college where you work. 
My college's strategic planning efforts include planning toward the implementation of 













Please describe your college's strategic planning efforts as they relate to African-American male 
enrollment. 
My college's strategic planning efforts include planning toward the implementation of 













Please describe your college's strategic planning efforts as they relate to African-American male 
persistence. 
My college collects and disseminates institutional data about the educational 













Please describe institutional data about African-American male students collected and 
disseminated by your college. 
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My college has provided staff development activities aimed at overcoming barriers to 
African-American male enrollment. 
o o o o o 
Strongly Disagree Neither Agree nor Agree Strongly Agree 
Disagree Disagree 
Please describe your college's staff development activities as they relate to African-American 
male enrollment. 
My college has provided staff development activities aimed at overcoming barriers to 













Please describe your college's staff development activities as they relate to African-American 
male persistence. 
My college promotes interaction between African-American male students and 
college personnel. 
o o o o o 
Strongly Disagree Neither Agree nor Agree Strongly Agree 
Disagree Disagree 
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Please describe your college's efforts to promote interaction between African-American male 
students and college personnel. 
My college's advising model addresses the broad range of academic and personal 
needs of African-American male students, including: 
Placement testing 
Early program placement 
Early registration 
Study habits and skills 
Time management 











nor Disagree Agree 
Strongly 
Agree 
Please share any other comments or observations you may have regarding your college's 
advising model as it relates to African-American male students. 
Significant contributions made by Africans and African-Americans are included in 














Please describe efforts at your college to include contributions by Africans and African-Americans 
Into academic disciplines. 
My college promotes the understanding of differences by providing a forum for the 
expression of personal experience and exploration of issues related to African-
American manhood. 
o o o o o 
Strongly Disagree Neither Agree nor Agree Strongly Agree 
Disagree Disagree 
Please describe efforts by your college to provide opportunities for the expression of personal 
experience and exploration of issues related to African-American manhood. 
My college provides mentoring or other targeted programs to assist African-American 
male students in integrating into the college community. 
o o o o o 
Strongly Disagree Neither Agree nor Agree Strongly Agree 
Disagree Disagree 
Please describe mentoring or other programs at your college designed to assist African-American 
males in integrating into the college community. 
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My college promotes and supports minority student organizations that provide 














Please describe minority student organizations at your college that provide opportunities for 
African-American male students to develop leadership skills and experiences. 
In order to provide support to African-American male students in the K-12 pipeline, 
my college cooperates and collaborates with other agencies, including 
Local school divisions 
Other higher education 
institutions 




... j Neither Agree 
D , s a g r e e ! nor Disagree Agree 
Strongly 
Agree 
Please describe your college's collaborative efforts with other agencies to support African-
American male students in the K-12 pipeline. 
The general social and cultural climate within my college is supportive of African-






Neither Agree nor 
Disagree 
O 
Agree Strongly Agree 
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Please share any comments or observations you may have regarding your college's social and 
cultural climate as it relates to African-American male students. 
Thank you 
Thank you for your participation in this study. Survey results will be reported to the 




Survey Expert Reviewers 
Dr. Edward C. Bush 
Dean, Student Services 
Riverside Community College - Norco 
2001 Third Street 
Norco, CA 92860-2600 
Dr. Lawson Bush 
Professor/Director UCI/USULA Joint Doctoral Program, 
Educational Leadership 
California State University-Los Angeles 
5151 State University Drive 
Los Angeles, CA 90032 
Dr. Preston Hampton, Associate Professor 
University of the Redlands 
School of Education, University Hall 135 
1200 East Colton Avenue 
P.O. Box 3080 
Redlands, CA 92373-0999 
Monty Hickman 
Associate Director, Student Develop Services 
Coordinator, Minority Male Mentoring Program 
North Carolina Community College System 
200 West Jones Street 
Raleigh, NC 27603 
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APPENDIX D 
Case Study Interview Protocol 
Faculty/Administrator Interview Protocol 
African-American Male Retention and Persistence 
Introductory Remarks: 
Thank you for taking the time to talk with me today. This 
interview will probably take about 30-40 minutes to 
complete. As you probably know, I am doing a study on 
African-American male enrollment and persistence in 
Virginia community colleges. Danville Community College 
has been identified in the study as a leader in both 
African-American male student enrollment and persistence. 
This interview and others with Danville administrators, 
faculty, and students will be used to further explore and 
explain Danville's success with this population. This 
interview will be used for this purpose only and will 
remain confidential. The information collected will be 
reported as group data only and, as such, no individuals 
will be identified in any way. I will not identify you by 
name in reporting the study or in any conversations with 
other people. I would like to use a tape recorder so that 
I don't forget anything you tell me. Is it OK with you if 
I record the interview? 
1. Please share with me a little information about 
yourself: 
a. How long have you worked at Danville Community 
College? 
b. Do you work primarily in academic or student 
services? 
2. As I have already said, Danville is a leader among 
Virginia community colleges in both the enrollment and 
persistence of African-American male students. 
a. What programs or practices at Danville contribute 
to the high enrollment of African-American male 
students? 
b. What programs or practices at Danville contribute 
to the persistence of African-American male 
students? 
3. Please share with me what you know about: 
a. Danville's strategic planning as it relates to 
African-American male students. 
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b. Collection and dissemination of institutional 
data about the educational outcomes of African-
American male students. 
c. Staff development activities related to African-
American male enrollment and persistence. 
4. How do advising and student development services at 
Danville attempt to meet the needs of African-American 
male students? 
5. Please describe efforts at Danville Community College 
to: 
a. Include contributions by Africans and African-
Americans into academic curricula. 
b. Provide opportunities for expression and 
exploration of issues related to African-American 
manhood. 
6. Tell me what you know about Danville's efforts to 
collaborate with other agencies to support African-
American male enrollment and persistence. 
7. How would you describe the general social and cultural 
climate at Danville Community College? 
8. Is there anything else you'd like to tell me about 
Danville Community College relative to African-
American male students? 
Conclusion: 
Thank you very much for taking time for this interview and 
for all you have shared with me. 
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APPENDIX E 
Case Study Focus Group Protocol 
Student Focus Group Protocol 
African-American Male Retention and Persistence 
Introductory Remarks: 
Thank you for taking the time to talk with me today. This 
session will probably take about an hour to complete. As 
you probably know, I am doing a study on African-American 
male enrollment and persistence in Virginia community 
colleges. Danville Community College has been identified 
in the study as a leader in both African-American male 
student enrollment and persistence. This interview and 
others with Danville administrators and faculty will be 
used to further explore and explain Danville's success with 
this population. This interview will be used for this 
purpose only and will remain confidential. The information 
collected will be reported as group data and, as such, no 
individuals will be identified in any way. I will not 
identify you by name in reporting the study or in any 
conversations with other people. I would like to use a 
tape recorder so that I don't forget anything you tell me. 
Is it OK with you if I record the interview? 
1. Please share with me a little information about 
yourselves: 
a. How long have you attended Danville Community 
College? 
b. Do you attend part-time or full-time? 
c. What is your major or program of study? 
2. As I have already said, Danville is a leader among 
Virginia community colleges in both the enrollment and 
persistence of African-American male students. 
a. Why did you choose to attend Danville Community 
College? 
b. At the time you chose to enroll at Danville 
Community College: 
i. Were you aware of any efforts by the college 
to recruit African-American males? What did 
you know about those efforts? 
ii. Were you aware of any programs designed to 
meet the needs of African-American male 
students? Tell me about those programs? 
212 
c. Why do you think African-American male students 
are more successful at Danville Community College 
than they might be at other Virginia community 
colleges? 
d. Tell me what you know about programs or practices 
at Danville intended to meet the needs of 
African-American male students? 
3. Do you believe that the advising and student 
development services at Danville meet the needs of 
African-American male students? Why or why not? 
4. From your experience, are there efforts at Danville 
Community College to include contributions by Africans 
and African-Americans into course content? Can you 
give me any examples from classes you have taken? 
5. How does Danville Community College provide 
opportunities for expression and exploration of issues 
related to African-American manhood? 
6. How would you describe the general social and cultural 
climate at Danville Community College? 
7. Is there anything else you'd like to tell me about 
Danville Community College relative to African-
American male students? 
Conclusion: 
Thank you very much for taking time for this interview and 
for all you have shared with me. 
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Christine Roberts, was born and raised in Greensville 
County, VA. Following short periods of residency in East 
Lansing, MI, Washington, DC, Petersburg, VA, and Virginia 
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wife, Janet, and young son, Ross, in 1979. After 3 0 years, 
a second son, Scott, and a daughter, Lauren, Alfred 
continues to make Greensville County, VA his home. 
Education 
B.A., Mass Communications, 1973 
Michigan State University, East Lansing, MI 
M.Ed., Educational Media, 1976 
Virginia State University, Petersburg, VA 
A.B.D., Community College Leadership 
Old Dominion University, Norfolk, VA 
Anticipated graduation: May, 2009 
Dissertation topic: Institutional Factors Supporting the 
Enrollment and Persistence of African-American Males in 
Virginia Community Colleges 
Employment 
Vice President of Workforce Development Services and 
Continuing Education 
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